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المستخلص:
استكشــفت الدراســة اتجاهــات طــاب معهــد اللغــة الإنجليزيــة والســنة التحضريــة ووالديهــم نحــو تعلــم اللغــة الإنجليزيــة وعاقتــه بالتحصيــل 
الأكاديُمــي. لتحقيــق هــدف الدراســة، قــام الباحــث بتصميــم اســتبيانن لقيــاس اتجاهــات الطــاب ووالديهــم نحــو تعلــم اللغــة الإنجليزيــة لــدى 
الجنســن. تم إجــراء الدراســة في نهايــة الفصــل الدراســي الثــاني مــن العــام الأكاديُمــي 2023-2024 لتحديــد العاقــة بــن اتجاهــات الطــاب 
والتحصيــل الأكاديُمــي. تكونــت عينــة الدراســة مــن 139 طالبـًـا، يُمثلــون جميــع طــاب معهــد اللغــة الإنجليزيــة وبرنامــج الســنة التحضريــة. 
أكــدت نتائــج الدراســة أنــه لا توجــد عاقــة بــن اتجاهــات الطــاب وتحصيلهــم الأكاديُمــي، ممــا يشــر إلى أن الجائحــة لم تؤثــر علــى اتجاهاتهــم 

نحــو تعلــم اللغــة الإنجليزيــة.

الكلمات المفتاحية: تدريس الانجليزية، التحصيل الأكاديُمي، جائحة كوفيد-19، اتجاهات الطاب، تعلم اللغة الإنجليزية.

Abstract:

The study explored the attitudes of English Language Institute and Preparatory Year Program (ELI-
PYP) students and their parents towards learning the English language and its relationship to academic 
achievement. To achieve the study’s objective, the researcher designed two questionnaires to measure 
the students’ attitudes and their parents toward learning the English language regarding gender. The 
study was conducted at the end of the second semester of the academic year 2023-2024 to determine 
the relationship between students’ attitudes and academic achievement. The study sample was 139 
students, representing all the students of ELI-PYP. The findings of the study confirmed that there is no 
correlation between the attitude of the students and their academic achievement. This indicates that the 
pandemic did not affect their attitude toward English Language. 

 Keywords:  English teaching; academic achievement; Covid-19 pandemic; students’ attitude; ELL
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Exploring the Attitude of ELI Students and Their Parents toward Learning English 
Language After Covid-19 Pandemic and Its Relationship with Their Academic 

Introduction: 

 Undoubtedly, everyone is aware of the im-
portance of the English language as a modern 
and essential language in different fields: politi-
cal, scientific, medical, research, social, and com-
mercial. The English language has also become 
influential in the academic achievement of stu-
dents, not only in the English language but in the 
rest of the subjects. Rukh (2014) confirms that 
the English language has become increasingly an 
international language, as it is associated with the 
academic achievement of students in any field. 

Many factors affect learning English. Many 
studies examined the correlation between learn-
ing English and other factors like motivation and 
attitudes. Al-Zuhairi (2008), Al-Tamimi & Shuib 
(2009), Gomleksiz (2010), Rukh (2014), Genc & 
Aydin (2017), Al-Sobhi & Abdullah (2018), Sav-
itri & Andrianto (2021) proved that the positive 
attitude towards the English language plays a vi-
tal role in learning the English language and con-
firmed that one of the reasons for the low level of 
students in academic achievement, students have 
no motivation to learn English.

Amongst the mentioned factors is the posi-
tive attitudes of students’ parents toward learn-
ing English. Parents’ attitudes play an important 
role in encouraging and motivating their chil-
dren to learn English. Several studies measured 
the influence of this factor Griva & Chouarda 
(2012), Hosseinpour et al. (2015), Al-Qahtani & 
Al Zumor (2016), Getie (2020), and Nair et al. 
(2020) found that the there was a high influence 
in learning English Language.

In the last five years, the COVID-19 pan-
demic has stalked the world, affecting not only 
education but also the style of life. (Hartshorn 
& McMurry (2020); Mi Xiang et al. (2020); Ra-
hardjo & Pertiwi (2020), Engzell et al. (2021), 
and Hidalgo et al. (2021) confirmed that the 
Covid-19 pandemic had a significant impact on 
some aspects of lifestyles, the motivation, stress, 
attitudes and achievement of the student.

 As the researcher worked as a faculty mem-
ber, he noticed the low level of students. He 
sought to examine students’ attitudes and their 
parents ‘attitudes toward learning the English 
Language after the COVID-19 crisis, so the re-
searcher is studying their attitudes toward the En-
glish language and its relationship to academic 

achievement.

The attitudes of YELI (Young English Lan-
guage Initiative) students toward learning En-
glish after the COVID-19 pandemic reveal sig-
nificant insights into how global events influence 
language learning perspectives. As students 
transitioned to online learning environments, 
many faced access, motivation, and engagement 
challenges, which shaped their current views on 
learning English. Post-pandemic, there has been 
a renewed appreciation for in-person classes 
and structured learning environments, often per-
ceived as more effective for language acquisition. 
However, some students have also embraced the 
flexibility of digital learning platforms, indicat-
ing that their attitudes may have shifted towards a 
hybrid model that balances traditional and virtual 
language learning methods.

The attitudes of YELI students’ parents to-
ward English language learning after the pan-
demic also hold considerable importance. Many 
parents observed the benefits and limitations of 
online education firsthand during lockdowns, 
which has influenced their current stance. Some 
parents now appreciate the potential of online 
tools to support their children’s English language 
development. In contrast, others prefer face-to-
face learning for its effectiveness in building 
communication skills and confidence. Their at-
titudes reflect concerns for quality education, 
the practicality of learning environments, and a 
desire to see their children succeed academically 
and socially.

Assessing the academic achievement levels 
of YELI students in English after the pandemic is 
crucial to understanding how well they adapted to 
these new learning dynamics. Shifts in achieve-
ment could highlight gaps in knowledge resulting 
from online instruction and the possible advan-
tages gained by students who adapted quickly to 
digital tools. Measuring achievement levels can 
provide valuable feedback for educators and help 
inform curriculum adjustments that account for 
learning lost during the pandemic while reinforc-
ing language skills.

Exploring differences in YELI students’ atti-
tudes toward learning English based on gender 
may reveal intriguing trends. Male and female 
students may respond differently to language 
learning in a post-pandemic world, especially 
given the various external factors influencing 
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their engagement and motivation. Understanding 
these differences can help educators create inclu-
sive strategies that cater to all learners, ensuring 
that both boys and girls feel equally encouraged 
and capable in their pursuit of English language 
proficiency.

Similarly, investigating gender-based differ-
ences in parents’ attitudes toward their children’s 
English language learning can shed light on cul-
tural and societal influences that might impact 
parental support. Fathers and mothers might have 
varying perspectives on the value of English edu-
cation, potentially influenced by their own expe-
riences or career expectations for their children. 
By understanding these differences, educators 
can work to foster environments that align paren-
tal attitudes with positive educational outcomes, 
regardless of gender.

Examining the relationship between YELI 
students’ attitudes toward learning English and 
their academic achievement can provide insights 
into the motivational aspects of language learn-
ing. A positive attitude often correlates with bet-
ter performance, as students who value learning 
English are more likely to engage deeply with the 
material. However, discovering the strength and 
nature of this relationship will clarify whether at-
titudes are a reliable predictor of achievement or 
if other factors play an equally significant role.

Finally, exploring how students’ attitudes 
toward learning English impact their academic 
achievement can help educators understand the 
practical outcomes of fostering positive learn-
ing environments. Attitudes can either enhance 
or hinder students’ progress, making it essential 
to consider how beliefs, motivations, and atti-
tudes influence performance. By understanding 
this dynamic, educators can tailor instructional 
methods and interventions that support positive 
attitudes and drive academic success in English 
for YELI students.

Research Problem

It is evident to the faculty members in YELI 
that there is a decline in student achievement. 
Al-Zahrani (2023) conducted a diagnostic exam 
on basic English language skills, and the results 
showed that 83% of the students still needed to 
pass the exam. Furthermore, the absence from 
classes is repeated every semester, and there are 
recurring complaints of the faculty members 

from low achievers. The study problem is repre-
sented in the following central question:

What are the attitudes of the students and 
their parents towards learning the English lan-
guage, and what is its relationship to academic 
achievement?

The current study aimed at answering the fol-
lowing questions:

1. What are the attitudes of the YELI students 
toward learning the English language after the 
COVID-19 pandemic?

What are the attitudes of the YELI students’ 
parents toward learning the English language af-
ter the COVID-19 pandemic?

What is the level of academic achievement of 
the YELI students in English?

Is there a statistical difference in the student’s 
attitude toward learning the English language af-
ter the COVID-19 pandemic regarding gender?

Is there a statistical difference in the parents’ 
attitude toward learning the English language af-
ter the COVID-19 pandemic regarding gender?

What is the relationship between the attitudes 
of the YELI students and their academic achieve-
ment in the English language? 

What is the effect of the attitudes towards 
learning the English language on YELI students’ 
academic achievement in English?

Literature Review

Teaching English in YELI& PYP

 English language is one of the most essen-
tial courses students study at Yanbu English Lan-
guage Institute and Preparatory Program. It has 
been taught in the first semester at a rate of (20) 
hours per week and in the second semester at 
an average of (20) hours per week. The student 
studies general English language (two books) in 
the first semester and the same serial books but 
different levels in the second semester. For the 
first semester, two books, “Skills for Success Lis-
tening and Speaking 1” and “Skills for Success 
Reading and Writing 1”. For the second semes-
ter, two books, “Skills for Success Listening and 
Speaking 2” and “Skills for Success Reading and 
Writing 2.”  
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The importance of studying English inten-
sively lies in that all courses at Yanbu Industrial 
College are taught in English except Arabic and 
Islamic, whether in the first year or the coming 
years. 

The Impact of the Pandemic

Undoubtedly, the Coronavirus crisis affect-
ed all aspects of life in general. Hartshorn and 
McMurry (2020) aimed to measure the impact of 
the Coronavirus Pandemic on ESL learners and 
TESOL practitioners in the United States. The 
results revealed that the crisis increased stress for 
both students and teachers.  Also, students faced 
more challenges than teachers during distance 
learning. Finally, the most significant effect on 
students was speaking skills more than writing 
skills.

Mi Xiang et al. (2020) mentioned in their 
study that they compared some aspects of life-
styles before and during the crisis. The first as-
pect was that the physical activity of young and 
old decreased from 540 minutes per week to 105 
minutes during the crisis, and the second aspect 
was that sitting in front of screens increased from 
610 to 2340 minutes per week. 

As for the impact of education, the world has 
gone through a period in which it was forced 
to adopt distance education. Some believe that 
the period in which the world went through and 
applied distance education increased the gap 
and disparity in the levels of students. Ander-
son (2020) mentioned that distance education 
increased the gap and disparity in the levels of 
students. 

According to Engzell et al. (2021), the stu-
dents did not progress in their distance learning, 
and there was a learning loss from homes that did 
not care for or follow their children.

Also, Hidalgo et al. (2021) confirmed that the 
Corona crisis affected the achievement level of 
students.

Students’ attitudes towards the English lan-
guage: Many English Language teachers in the 
various stages of pre-university education and 
University faculty members complained about 
the students’ attitude towards the English lan-
guage. He should change his attitudes towards 
the English language and its importance at 

school, university or daily. A positive attitude 
plays a significant role at the university and pre-
paratory levels.

Students’ Attitude toward English Language

Several studies have paid attention to stu-
dents’ attitudes toward the English language at 
different stages, and this interest is due to the im-
portance of the attitude. Among the studies that 
paid attention to the attitude are: 

Genc and Aydin (2017) studied to identify 
students’ motivation and attitude toward learning 
English as a foreign language. The participants 
in the study were 462 students at the School of 
Foreign Languages at a large state University in 
Turkey. 178 of them were male, and 284 of them 
were female, and the researchers used a question-
naire as the instrument for the study. The findings 
of the study indicated that most students had a 
highly positive attitude toward learning English 
Language. Furthermore, there was a positive cor-
relation between their attitudes and their intrinsic 
motivation, instrumental motivation, and paren-
tal involvement.

 Another study conducted by Al-Sobhi and 
Abdullah (2018) explores the attitude of Arab 
ESL Secondary School Students Toward English 
Speaking and Writing. The researcher used a 52-
item attitude questionnaire. The participants were 
70 Arab students studying English as a Second 
Language (ESL) in Saudi Schools in Malaysia. 
The results of the study revealed that Arab ESL 
secondary school students have a high positive 
attitude toward English spelling and writing. 

Savitri and Andrianto (2021) conducted a 
study to identify the attitude toward English Pho-
netics Learning: The Perspectives of Indonesian 
EFL Learners. The study’s methodology was de-
scriptive quantitative, using a survey design. The 
participants were 103 students of batch 2015 to 
2017 in the English Language Education Pro-
gram. To gather the study’s data, the researcher 
used an adapted questionnaire.

The results of the study revealed a positive 
attitude.

Hiep (2022) Scrutinized Non-English-major 
students’ Attitudes toward English Learning and 
Teaching via Video Conferencing at the Univer-
sity of Labor and Social Affairs in Vietnam. The 

Exploring the Attitude of ELI Students and Their Parents toward Learning English 
Language After Covid-19 Pandemic and Its Relationship with Their Academic 
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study involved 203 students from six majors, in-
cluding Human Resources Management (HR), 
Accounting, Insurance, Business Administra-
tion (BA), Social Works, and Labor Economics 
(LE). A well-structured questionnaire was used to 
gather the data. The results revealed that ULSA2 
students are positive toward video conferencing 
learning. 

The student’s low academic achievement is 
one of the problems that have attracted the atten-
tion of many educators, whether officials in the 
Ministry of Education or those interested in edu-
cational research. There are many reasons, some 
related to the psychological aspect, and some 
related to the social aspect. Barakat and Harzal-
lah (2010) emphasized that the low level of aca-
demic achievement is a big problem that must be 
solved. It is a social problem that is concerned 
with psychologists in the first place, as well as 
educators, social workers, and parents.

Parents’ attitude toward English Language

Parents’ attitudes are crucial in encouraging 
their children to learn the English language. This 
attitude may be positive because parents may 
sense the significance of the English language in 
their children’s future lives and careers. 

Griva and Chouarda (2012) aimed to 
explore parents’ beliefs about their children’s 
English Language learning in primary school in 
Greece. They used surveys and semi-structured 
interviews to collect the data. The results of the 
study showed that parents’ attitudes toward early 
foreign language learning were positive, and the 
majority of the parents helped their children with 
English Language learning by answering some 
questions.

Hosseinpour et al. (2015) sought to evaluate 
parents’ involvement and attitude toward their 
children’s foreign Language learning. They dis-
tributed questionnaires among 140 parents (70 
male and 70 female) in primary schools in Iran. 
The results revealed that parents with a higher 
level of involvement and positive attitude toward 
their children ‘s language learning caused their 
children to achieve higher levels of language 
learning.

Al-Qahtani and Al Zumor (2016) studied 
Saudi parents’ attitudes toward using the English 
Language as a private primary school instruction 

medium. The sample was 68 who have children 
in a private primary school, and the study used 
a questionnaire for data collection. The study 
showed a positive attitude toward using English 
as a medium of instruction. Many Saudi parents 
prefer to send their children to private primary 
schools because they believe English is essential 
as an international language. Also, they prefer to 
send their children to those schools because they 
provide a better opportunity for their children to 
practice and learn the language at an early age.

In line with that, Getie (2020) sought to exam-
ine some factors affecting the attitude of students 
toward learning English Language as a foreign 
language in secondary school in Ethiopia. To col-
lect the research data, the researcher designed a 
questionnaire and distributed it among 103 cho-
sen students; 9 students were selected purposely 
for focused group discussion, and he interviewed 
grade 10 English Language teachers. After ana-
lyzing the data quantitatively and qualitatively, 
the study’s findings revealed that the students’ at-
titudes were positive and that social factors affect 
the students’ attitude. 

Nair et al.(2020) examined the attitude, 
parental engorgement, and perception of the 
importance of English in English Language 
learning. To achieve the study’s goal, the rea-
searcher selected 150 upper-six students from 
six schools in Malaysia. The study’s findings 
showed that the students were fully aware of 
the importance of the English Language, and 
their attitude toward learning English was very 
positive. Furthermore, parental engorgement and 
support scored a high mean.

Achievement of students

Academic achievement has been a central fo-
cus in Arab and foreign studies across all educa-
tional levels. Rukh (2014) conducted a study to 
examine the attitudes of business administration 
students in Punjab toward learning English and 
its relationship to their academic achievement. 
Utilizing a questionnaire to gather data, Rukh’s 
sample included 200 master’ s-level business ad-
ministration students in their final semester. The 
results indicated that these students had positive 
attitudes toward learning English, which correlat-
ed positively with their academic performance.

Similarly, Al-Samadani and Ibanian (2015) 
aimed to identify the relationship between Sau-

Dr. Ahmad Ali Alzahrani
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di English language students’ attitudes towards 
learning English and their academic achievement 
at the University College in Al-Qunfudah Gov-
ernorate. The researchers employed a question-
naire to assess students’ general attitudes toward 
English, listening, speaking, reading, and writing 
skills. Additionally, interviews were conducted 
to gain deeper insights into the factors influenc-
ing these attitudes. The sample consisted of 112 
English language majors. Findings revealed that 
students generally held positive attitudes towards 
English, with a strong correlation between high 
academic performance and a positive outlook on 
learning English. However, the study also noted 
that students’ achievement in English was rela-
tively low during the preparatory year, as evi-
denced by placement test results, which indicated 
a need for enhanced instruction.

In a different approach, Al-Sulomi’s (2015) 
study examined the impact of multimedia on the 
English reading skills of third-grade intermedi-
ate students in Makkah Al-Mukarramah. Using 
a quasi-experimental design, the study’s sample 
comprised 40 students divided into experimental 
and control groups. Pre- and post-tests on reading 
skills, along with an attitude scale, were used to 
assess the influence of multimedia. The results 
indicated that multimedia positively affected 
students’ acquisition of reading comprehension 
skills, scanning, and browsing skills. However, 
multimedia showed no statistically significant 
effect on reading recognition skills. Statistical-
ly significant differences at the 0.05 level were 
observed between the experimental and control 
groups, favoring the experimental group in read-
ing comprehension, survey reading, and brows-
ing reading skills.

In another study, Al-Rubai (2015) investigat-
ed the impact of Marzano’s model on English 
language achievement and attitudes among sec-
ond-grade secondary students. Employing a qua-
si-experimental design, the researcher divided 50 
students into experimental and control groups. 
An achievement test measured English vocab-
ulary, grammar, and reading comprehension. 
Findings demonstrated significant differences 
between the groups, with the experimental group 
outperforming the control group in vocabulary, 
grammar, reading comprehension, and their atti-
tudes toward English.

Abbasi (2018) explored the relationship 
between critical thinking skills and academic 
achievement in an English language course. Us-
ing the California Critical Thinking Skills Test 
(CCTST) Form B, Abbasi assessed critical think-
ing among 300 students. Final exam scores were 
collected to measure academic performance. 
Results revealed a strong positive correlation 
between critical thinking skills and academic 
achievement, suggesting that English language 
proficiency can be predicted based on critical 
thinking ability.

In another study, Rahardjo and Pertiwi (2020) 
examined the link between learning motivation 
and English achievement among 84 high school 
students in Surabaya. Utilizing both question-
naires and tests, the researchers found a positive 
correlation between students’ motivation and 
English achievement, indicating that motivation 
plays a crucial role in academic success.

Rameli (2020) investigated the influence of 
self-regulation on English academic achievement 
among upper primary students in Johor Bahru, 
Malaysia. Using a self-regulated learning ques-
tionnaire, the study sampled 389 students from 
primary grades 4 and 5. Findings indicated that 
self-regulation significantly influenced students’ 
achievement, underscoring the importance of 
self-directed learning in language acquisition.

Previous studies predominantly focused on 
factors influencing students’ academic achieve-
ment, including attitude, motivation, self-regu-
lation, critical thinking, and instructional meth-
ods. The current study aligns with these findings, 
reinforcing the positive relationship between 
academic achievement (dependent variable) and 
influencing factors such as attitudes, motivation, 
and learning strategies (independent variables).

Method and Research Procedures

Methodology

The current study implies a quantitative ap-
proach that highlights an in-depth view of the 
attitudes of English Language Institute and Pre-
paratory Year Program (ELI-PYP) Students. 
Furthermore, it implies the attitude of their par-
ents towards Learning the English language. 
Moreover, this study focuses on the relationship 
between the students’ attitudes and academic 
achievement. 
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Study sample

The researcher applied the study to the prepa-
ratory year students and their parents at Yanbu En-
glish Language Institute. The researcher designed 
two questionnaires to measure the attitudes of the 
students and their parents toward learning the 
English language after the COVID-19 pandemic. 
Also, the researcher collected the final exam re-
sults to explore the relationship between the stu-
dents’ attitudes and academic achievement. The 
researcher applied the study to 318 male and fe-

male students and 212 of their parents. “Tables 1 
and 2 show the details of the study participants”, 
with a heading for the Table.

Description of the student sample according to 
the gender variable

The sample of students consisted of 318 stu-
dents from the YELI Institute. The following is 
the distribution of the sample according to the 
gender variable.

Description of the sample of parents accord-
ing to the gender variable:

The parent sample consisted of 212 parents of 

students at YELI. Below is the distribution of the 
sample of parents according to the gender vari-
able
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Ethical Procedures 

The researchers followed several procedures 
to ensure that data collected from participants 
and informants during a study adhere to rigorous 
criteria and protect all those affected, including 
researchers and participants. First, the research-
ers obtained informed consent (Appendix A) 
from participants before beginning their study to 
ensure they understood what their involvement 
entails and to ensure their confidentiality. Due 
to anonymity concerns, the participants were in-
formed that they would not be identified using 
their names or IDs and that their emails would 
be written instead. Moreover, participants were 
notified that their participation was voluntary and 
that they could withdraw from the research at any 
time and for any reason. 

Instruments

To achieve the objectives of this study, the re-
searcher utilized the following instruments:

Student Attitude Questionnaire: This ques-
tionnaire was designed to measure students’ at-
titudes toward learning the English language. It 
encompassed multiple aspects of attitude toward 
language learning, including listening, speaking, 
reading, and writing skills.

Parent Attitude Questionnaire: A separate 
questionnaire was administered to assess parents’ 
attitudes toward their children’s English language 
learning. This instrument contained 15 items and 
was aimed at understanding parental perspectives 

and the extent of support they provide for English 
language education.

Achievement Test: The researcher collected 
results from achievement tests administered at 
the end of the first semester to investigate the 
relationship between students’ attitudes toward 
English and academic achievement. These re-
sults served as indicators of students’ academic 
performance in English.

Justifications for Using Questionnaires

The researcher chose questionnaires as the 
primary data collection tool to address the re-
search questions about measuring attitudes. The 
rationale behind this choice includes the follow-
ing:

Alignment with Attitudinal Domain: Since 
the study focuses on measuring attitudes, which 
belong to the emotional domain, a questionnaire 
is an appropriate tool as it is well-suited for cap-
turing attitudinal data.

Preferred Response Format: Questionnaires’ 
response formats allow respondents to select an-
swers that best reflect their preferences and be-
liefs, making them a practical choice for gather-
ing attitudinal data.

Self-Reflective Data Collection: The ques-
tionnaire collects data directly from each re-
spondent about their attitudes and perspectives 
rather than about an external topic. This direct 
approach makes the questionnaire ideal for col-
lecting such personal data.
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Structure of the Student Attitude Question-
naire

The student questionnaire was structured 
around the following thematic axes:

Attitudes toward Learning English

Attitudes toward Listening

Attitudes toward Speaking

Attitudes toward Reading

Attitudes toward Writing

The researcher was guided by theoretical 
frameworks and insights from previous studies 
in constructing the questionnaire. The axes were 
analyzed to identify specific elements, attitudes, 
and behavioral traits relevant to each theme. 
These components were then formulated into di-
rect, declarative statements, allowing students to 
express their attitudes and tendencies clearly.

For each axe, the researcher developed direct 
and indirect statements that reflect the elements, 
attitudes, and behavioral traits within each the-
matic area. These statements were organized into 
a corresponding list for each axis, ensuring that 
the questionnaire comprehensively captured the 
various facets of student attitudes.

The parental questionnaire consisted of 15 
items measuring parents’ attitudes toward their 
children’s English language learning. This tool 
was designed to provide additional insight into 
parental influence, expectations, and support, 
thus contributing to a broader understanding of 
factors impacting student attitudes and achieve-
ment in English.

Validity and reliability of the Attitude scale

First: Scale Validity

The concept of validity refers to the partic-
ular inferences we draw from the scale scores 
regarding their relevance, meaning, and useful-

ness (Abu Allam, 2014); moreover, the research-
er verified the validity of the scale through the 
following:

The initial draft of the attitude scale was pre-
sented to a group of jury with expertise and spe-
cialization in the English language from teach-
ing staff in universities in the English language 
departments, English language centers, and the 
preparatory year, as well as to specialists in mea-
surement and evaluation to ensure the appropri-
ateness of the questionnaire phrases to measure 
the emotional side in pictures of indirect declar-
ative sentences. The number of juries reached 
10 in order to benefit from their experiences and 
express their opinions on the following criteria:

1. Each questionnaire item is measurable.

2. Each paragraph of the questionnaire 
is accurate and precise in scientific and 
linguistic formulation.

3. Add or delete any item.

4. Make wording modifications to any 
item.

The researcher took the jury’s directions and 
thus obtained the final draft of the attitude scale.

Second: Internal Consistency Validity

The internal consistency method is one of the 
accurate means of extracting the discriminatory 
power of the tool paragraphs because it is con-
cerned with knowing whether each paragraph of 
the tool goes in the same path as the tool as a 
whole (Esawy, 1985). For this, the researcher ap-
plied the scale to a pilot sample. The Pearson cor -
relation coefficient was used to calculate the cor-
relation between the score of each statement and 
the total score of the students’ questionnaire. This 
was done using the statistical program (SPSS). 
The results were as shown in the following tables:
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The results of Table 3 show that the correla-
tion coefficient of each statement with the total 
score of the questionnaire was statistically signif-
icant at the level (0.01). Thus, the questionnaire 
was highly reliable and valid as a tool for con-
ducting this study.

The researcher also verified the validity of the 

internal consistency of the parents’ questionnaire 
by applying it to a sample of (28) non-participants 
in the primary sample of the research. The Pearson 
correlation coefficient was used to calculate the 
correlation between each statement’s score and 
the questionnaire’s total score. This was done 
using the statistical program (SPSS). The results 
were as shown in the following tables:

The results of Table 4 show that the correla-
tion coefficient of each statement with the total 
score of the questionnaire was statistically signif-
icant at the significance levels (0.01) and (0.05). 
This confirms that the parents’ questionnaire has 
a high degree of reliability.

Third: Scale Reliability

Reliability means “that the scale gives the 
same results if repeated to the same group and in 
the same circumstances, and it is one of the desir-
able qualities to be available in the tool” (Samara 
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& Aladeli, 2008, p. 83). Different methods veri-
fied the reliability of the scale.

The researcher verified the reliability of the 
two scales (students’ and parents’ questionnaires). 

The reliability of the students’ questionnaire 
was verified through the following:

Alpha-Cronbach’s coefficient:

The researcher verified the reliability of the 
questionnaire by calculating the alpha-Cronbach 
coefficient on the data collected from the pilot 
sample. The results are shown in the following 
Table:

The results show that the reliability coeffi-
cients are acceptable. This means that the ques-
tionnaire is reliable and valid.

Split-Half Method

The questionnaire statements were divid-
ed into two halves: odd statements versus even 

statements; the “Person Correlation” coefficient 
was used to calculate the extent of the correla-
tion between the degrees of the two halves, and 
the length was adjusted by the “Spearman and 
Brown” coefficient; And with the “Guttman” co-
efficient, the results came as the following Table 
shows:

It is clear from Table 6 that the general reli-
ability coefficient of the students’ questionnaire, 
according to the Spearman and Brown equation, 
reached (0.926), and with the Guttman equation, 
it reached 0.925. These values   confirm that the 
questionnaire has an acceptable degree of reli-
ability.

The reliability of the Parents’ questionnaire 

was verified through the following:  

Alpha-Cronbach’s coefficient:

The researcher verified the reliability of the 
parents’ questionnaire by calculating the al-
pha-Cronbach coefficient on the data collected 
from the pilot sample. The results are shown in 
the following Table:

The results show that the reliability coeffi-
cients are acceptable. This means that the ques-
tionnaire is reliable and valid.

Split-Half Method

The questionnaire statements were divid-
ed into two halves: odd statements versus even 

statements; the “Person Correlation” coefficient 
was used to calculate the extent of the correla-
tion between the degrees of the two halves, and 
the length was adjusted by the “Spearman and 
Brown” coefficient; And with the “Guttman” co-
efficient, the results came as the following Table 
shows:
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According to the Spearman and Brown equa-
tion, reached (0.859), and with the Guttman 
equation, it reached (0.856). These values   con-
firm that the questionnaire has an acceptable de-
gree of reliability.

Results

The current research sought to answer the fol-
lowing questions:

1. What are the attitudes of the YELI 
students toward learning the English language 
after the COVID-19 pandemic?

2. What are the attitudes of the YELI 
students’ parents toward learning the English 
language after the COVID-19 pandemic?

3. What is the level of academic 
achievement of the YELI students in the 
English language?

4. Is there a statistical difference in the 
student’s attitude toward learning the English 
language after the COVID-19 pandemic 
regarding gender?

5. Is there a statistical difference in the 
parents’ attitude toward learning the English 
language after the COVID-19 pandemic 
regarding gender?

6. What is the relationship between 
the attitudes of the YELI students and 
their academic achievement in the English 
language? 

7. What is the effect of the attitudes 
towards learning the English language on 
YELI students’ academic achievement in 
English?

The researcher presents the results of each 
question as follows:

Results of the first question

To answer the first question, frequencies, per-
centages, arithmetic means, standard deviations, 
and relative weights were calculated from the stu-
dent’s points of view on the questionnaire related 
to determining their attitudes toward learning the 
English language after the COVID-19 pandemic. 
The results are shown in Table 9.
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Table 9 shows that the general arithmetic 
mean of the students’ questionnaire was 2.95, 
with a relative weight of 59.0%. These val-
ues   confirm that YELI students have Medi-
um attitudes towards learning English after the 
COVID-19 pandemic.

Statement No. (17): “Speaking English with 
my teacher increases my self-confidence” ranked 
first with a mean of (4.02) and a relative weight 
of (80.4%) and a degree of (large), followed by 
Statement No. (7): “I enjoy using “The English 
language on my mobile” came in second place 
with an average of (3.91), a relative weight of 
(78.2%), and a degree of (large), and Statement 
No. (12): “When I hear a person speaking En-
glish, I listen to him and understand everything 
he /she says” ranked third with an arithmetic av-

erage of (3.86), a relative weight of (77.2%), and 
a degree of (large).

Statement No. (11): “I get bored when I listen 
to others speaking English” ranked thirty-third 
with an average of (2.14), a relative weight of 
(42.8%), and a score of (small), while Statement 
No. (28): “I get “bored when the teacher asks me 
to read in English” was ranked thirty-fourth - and 
penultimate - with an average of (2.08), a rela-
tive weight of (41.6%) and a score of (small), and 
Statement No. (1): “I feel that learning English is 
not important” ranked thirty-fifth - and last - with 
an arithmetic average of (1.96), a relative weight 
of (39.2%), and a score of (small). The follow-
ing figure includes a graphical representation of 
these results:
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Results of the second question

To answer the second question, frequencies, 
percentages, arithmetic means, standard devi-
ations, and relative weights were calculated for 

parents’ viewpoints on the questionnaire regard-
ing their attitudes toward learning English after 
the COVID-19 pandemic. The results are shown 
in Table 10.
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It is clear from Table (10 ) that the general 
arithmetic mean of the parents’ questionnaire was 
(3.59), with a relative weight of (71.8%). These 
values confirm that parents of YELI students 
have large attitudes toward learning English after 
the COVID-19 pandemic.

Statement No. (1): “It is my pleasure to see 
my son / daughter learning English Language” 
ranked first with a mean of (4.85) and a relative 
weight of (97.0%) and a degree of (Very large), 
followed by Statement No. (2): “I am very happy 
when I hear my son/ daughter speaking English 
fluently” came in second place with an average of 
(4.83), a relative weight of (96.6%), and a degree 
of (Very large), Statement No. (14): “I encourage 
my son / daughter to learn English” ranked third 

with an arithmetic average of (4.76), a relative 
weight of (95.2%), and a degree of (Very large)

Statement No. (4): “I feel bored when I hear 
someone speaking English” ranked Thirteenth 
place with an average of (2.48) and a relative 
weight of (49.6%) and a score of (small), while 
Phrase No. (7): “I am unhappy to write in En-
glish” was ranked Fourteenth place - and penulti-
mate - with an average of (2.33), a relative weight 
of 46.6%) and a score of (small), and Statement 
No. (11): “I feel learning English Language is not 
important “ranked Fifteenth place - and last- with 
an arithmetic average of (1.97), a relative weight 
of (39.4%), and a score of (small). The follow-
ing figure includes a graphical representation of 
these results:

Results of the third question 

To answer the third question, a one-sample 
T-test was used to identify the significance of the 
differences between the average scores of stu-

dents on the English language achievement test 
and its default Mean (equal to 60% of the final 
grade of the test), and the results were as shown 
in the following Table:
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It is clear from Table ( 11) that there is a sta-
tistically significant difference at the significance 
level (0.01) between the average scores of stu-
dents on the English language achievement test 
and its default Mean. The differences were in fa-
vor of the actual average, and this result confirms 
that the YELI students have a higher-than-aver-
age level (high) of academic achievement in the 
English language.

Results of the fourth question 

To answer the fourth question, the researcher 
used Independent Samples T-test to identify the 
statistical difference in the students’ attitude to-
ward learning English language after Covid-19 
Pandemic regarding the gender. The results are 
shown in the following Table:

It is clear from Table (12) that there is a sta-
tistically significant difference at the significance 
level (0.01) in students’ attitude towards learning 

the English language after the Covid-19 pandem-
ic regarding the gender, and the difference was in 
favor of (female students).

Results of the fifth question

To answer the fifth question, the researcher 
used the Independent Samples T-test to identify 

the statistical difference in the parents’ attitudes 
toward learning the English language after the 
COVID-19 pandemic regarding gender. The re-
sults are shown in the following Table.

Dr. Ahmad Ali Alzahrani



السنة الثامنة، العدد 26، المجلد الثاني،  يونيو 2025  124125
السنة الثامنة، العدد 26، المجلد الثاني،  مارس 2025 

It is clear from Table 13 that there is no statis-
tically significant difference in the parents’ atti-

tudes toward learning the English language after 
the COVID-19 pandemic regarding gender.

Results of the sixth question

To answer the sixth question, Pearson’s coef-
ficient was used to verify the statistical signifi-
cance of the correlation between students’ scores 

on the attitude’s questionnaire and their scores on 
the achievement test in the English language. The 
results are shown in the following Table:

Table (14 ) clearly shows a positive correla-
tion with statistical significance at the signifi-
cance level (0.01) between the attitudes of the 
YELI students and their academic achievement 
in the English language. 

Results of the seventh question

The seventh question states, “What is the 
effect of attitudes towards learning the English 
language on academic achievement in the English 
language for YELI students?”

To answer the seventh question, a simple re-
gression analysis method was used, and the re-
sults were as follows:
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Table 15 clearly shows that the F ratio reached 
162.855, which is statistically significant at the 
significance level (0.01) and confirms the validity 

of the regression analysis model in predicting the 
dependent variable.

Table 16 clearly shows that (Adj R Square) 
reached (0.338), which indicates attitudes toward 
learning the English language affect academic 

achievement for YELI students. It also confirms 
that attitudes toward the English language affect 
33.8% of learning English for YELI students.

Discussion

Over the years, English has become one of 
the most significant and dominant languages 
globally. Sharifian (2013) argues that English has 
become the global language as it is rapidly be-
coming a world language and the most spoken 
language in many parts of the world. Millions of 
people worldwide are currently learning English 
for different purposes such as communicating, 
working, or pursuing a degree in one of the En-
glish-speaking countries. Students are trying to 
learn English in their schools despite the difficul-
ties. Some of these learners are learning English 
as a second language, while others are being ex-
posed to English as a foreign language. 

With the recent issues in our world, teaching 
the English language has undergone changes that 
require teachers’ and students’ efforts to acquire 

the language. In the last two years, the COVID-19 
pandemic has stalked the world, affecting not 
only education but also the style of life. As the 
researcher works as a faculty member, he has no-
ticed the low level of students, which may be due 
to their attitudes towards the English language. 
This study emerges as a response to this issue. 
The study explored students’ attitudes toward 
the English language and its relationship to ac-
ademic achievement. The data analysis revealed 
an apparent decline in student achievement, and 
absence from lectures is repeated every semester. 
Also, their parent’s attitude, despite all attempts 
and efforts to reduce this problem, the manage-
ment of and also their parent’s attitude is under-
taken. After conducting this study, it was found 
that:

Generally, YELI students have medium 
attitudes toward learning English after the 
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COVID-19 pandemic. Statement No. (17): 
“Speaking English with my teacher increases 
my self-confidence” ranked first with a mean of 
4.02 and a relative weight of 80.4%, classified as 
significant. The statement followed this No. (7): 
“I enjoy using the English language on my mo-
bile” in second place with an average of 3.91, a 
relative weight of 78.2%, also classified as sig-
nificant. On the other hand, Statement No. (11): 
“I get bored when I listen to others speaking En-
glish” ranked thirty-third with an average of 2.14 
and a relative weight of 42.8%, falling into the 
small category. Statement No. (28): “I get bored 
when the teacher asks me to read in English” was 
ranked thirty-fourth with an average of 2.08, a 
relative weight of 41.6%, also considered small. 
Statement No. (1): “I feel that learning English 
is not important,” ranked thirty-fifth and last, 
with an average of 1.96 and a relative weight of 
39.2%, indicating a small degree. 

  Similarly, parents of YELI students exhibit a 
significant attitude towards learning English after 
the COVID-19 pandemic. Statement No. (1): “It 
is my pleasure to see my son/daughter learning 
the English Language” ranked first with a mean 
of 4.85 and a relative weight of 97.0%, catego-
rized as very large. The statement followed this 
No. (2): “I am very happy when I hear my son/
daughter speaking English fluently” in second 
place with an average of 4.83, a relative weight 
of 96.6%, also massive. On the other hand, State-
ment No. (4): “I feel bored when I hear someone 
speaking English” ranked thirteenth with an aver-
age of 2.48 and a relative weight of 49.6%, indi-
cating a trim level of attitude. Statement No. (7): 
“I am unhappy to write in English” was ranked 
fourteenth and penultimate with an average of 
2.33, a relative weight of 46.6%, and a small de-
gree. Statement No. (11): “I feel learning English 
Language is not important” ranked fifteenth and 
last with an average of 1.97, a relative weight of 
39.4%, again reflecting a trim level of attitude. 
The high attitude of parents toward learning En-
glish may lead to high achievement, which aligns 
with the study of Griva and Chouarda (2012); 
Hosseinpour, Sherkatolabbasi, and Yarahmadi 
(2015); Al-Qahtani and Al Zumor (2016); Getie 
(2020); and Nair et al. (2020).

Additionally, YELI students demonstrate a 
higher-than-average level (high) in academic 
achievement in the English language.

Furthermore, there is a statistically signifi-
cant difference at the significance level of 0.01 in 
students’ attitudes towards learning the English 
language after the COVID-19 pandemic regard-
ing gender, with the difference favoring female 
students.

Moreover, no statistically significant differ-
ence exists in parents’ attitudes toward learning 
the English language after the COVID-19 pan-
demic regarding gender.

A positive correlation with statistical signifi-
cance at the significance level of 0.01 is present 
between the attitudes of YELI students and their 
academic achievement in the English language.

Attitudes toward learning the English lan-
guage affect academic achievement for YELI 
students, with a confirmed impact of 33.8% on 
learning English. This positive correlation be-
tween the students’ attitude and their achieve-
ment in learning English aligns with the results of 
Rukh (2014), Al-Samadani and Ibanian (2015), 
Al-Sulomi’s study (2015), Al-Rubai (2015), Ab-
basi (2018), Rahardjo and Pertiwi (2020), and 
Rameli (2020).

Finally, there is no correlation between stu-
dents’ attitudes and their academic achievement, 
indicating that the pandemic did not influence 
their attitudes toward learning the English lan-
guage.

On the other hand, several studies (Gomleksiz, 
2010; Genc, 2017; Getie, 2020) pointed out that 
students’ attitudes are negatively affected by 
factors such as gender, fields of study, academ-
ic achievement, teachers, the learning environ-
ment, the way English is taught, and classroom 
size. Hartshorn and McMurry (2020); Hidalgo et 
al. (2021) also pointed out that remote learning 
during the COVID-19 crisis had a negative im-
pact on students’ academic achievement. Addi-
tionally, the crisis affected both teachers and stu-
dents, increasing their stress levels. Furthermore, 
the speaking skill was one of the most affected 
skills during the COVID-19 crisis.

Conclusion

A five-point Likert scale was employed to 
measure the degree of respondents’ attitudes. 
This scale assigned scores as follows: a score 
of 5 for “Strongly Agree,” 4 for “Agree,” 3 for 
“Neutral,” 2 for “Disagree,” and 1 for “Strongly 
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Disagree.” The following criterion was estab-
lished for interpreting the arithmetic mean val-
ues in the results tables: if the mean ranged from 
1.00 to 1.80, it was interpreted as “Very Small”; 
if greater than 1.80 to 2.60, it was interpreted as 
“Small”; if greater than 2.60 to 3.40, it was inter-
preted as “Medium”; if greater than 3.40 to 4.20, 
it was interpreted as “Large”; and if greater than 
4.20 to 5.00, it was interpreted as “Very Large.”

Several statistical methods were utilized to 
analyze the collected data. To verify the validity 
and reliability of the instruments, the study em-
ployed Pearson’s simple correlation coefficient 
to calculate internal consistency. Reliability was 
further assessed using Cronbach’s alpha coeffi-
cient and the split-half method, both commonly 
used to ensure consistency within the data.

Descriptive statistics summarized the re-
sponses, including calculating means, standard 
deviations, response frequencies, and ratios. 
Ranks and weighted averages were computed for 
each item to provide insight into the relative im-
portance or frequency of specific attitudes among 
respondents.

Inferential statistical methods were also ap-
plied. An Independent Samples T-test was used 
to analyze differences in responses between stu-
dents and parents based on the gender variable. 
A one-sample T-test was conducted to determine 
the student’s academic achievement levels. The 
correlation coefficient and simple regression 
analysis were used to examine the influence of 
attitudes on academic achievement. This allowed 
the study to identify any significant relationships 
between attitudes toward learning English and 
performance in English.

In light of the study’s findings, the researcher 
recommends the following:

Since parents’ attitudes toward learning En-
glish were positive, workshops or online meet-
ings for them can be implemented if they are 
unable to attend in person, in order to reinforce 
this positive attitude and motivate their sons 
and daughters to improve their academic perfor-
mance. Additionally, since girls exhibited higher 
attitudes than boys toward learning English, en-
richment programs should be dedicated to en-
hancing this positive attitude among them.

Furthermore, training programs for faculty 
members should be offered on how to improve 

students’ attitudes toward learning English and 
to provide academic support in cases of declin-
ing academic performance. This can be achieved 
through remedial programs, as well as by iden-
tifying their needs and supplying them with the 
necessary resources.
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