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المستخلص:
هدفــت الدراســة إلى تقييــم الاحتياجــات التدريبيــة لمعلمــي اللغــة الإنجليزيــة بالمرحلــة الثانويــة في ضــوء المعايــر المهنيــة التخصصيــة لمعلمــن اللغــة الإنجليزيــة 
”SELT-2” ومــن ثم تصميــم برنامــج تدريــي لتلــي هــذه الاحتياجــات، تم اســتخدام المنهــج الوصفــي المســحي، وتكــون مجتمــع الدراســة مــن جميــع معلمــي 
ومعلمــات اللغــة الإنجليزيــة للمرحلــة الثانويــة في منطقــة تعليــم الــريًاض، وبلــغ عددهــم )2360( معلــم ومعلمــة، في الفصــل الدراســي الثــاني للعــام الدراســي 
2024م، وتكونــت عينــة الدراســة مــن )405( معلــم ومعلمــة لغــة إنجليزيــة للمرحلــة الثانويــة تم اختيارهــم بطريقــة عشــوائية. وتمثلــت أداة الدراســة في 
اســتبانة، تم ســؤال المشــاركن لتقييــم احتياجاتهــم التدريبيــة في ضــوء المعايــر المهنيــة التخصصيــة لمعلمــن اللغــة الإنجليزيــة “SELT-2” في ضــوء المقفــرات 
الــي تتضمنهــا الاســتبانة في مقيــاس خماســي يتــدرج مــن »لحــد ضعيــف جــداً« إلى »لحــد مرتفــع جــداً«. وأظهــرت نتائــج الدراســة بأن الاعلــى احتيــاج هــو 
بيدغوجيــا اللغــة بمتوســط حســابي مرتفــع جــداً بلــغ )4,26(، ومــن ثم المعرفــة النظريــة والتطبيقيــة بمتوســط حســابي مرتفــع بلــغ )4.06(، ومــن ثم التصميــم 
التعليمــي بمتوســط حســابي متوســط بلــغ )3,40(، وتعتــر المعرفــة اللغويــة بمتوســط حســابي بلــغ )3,35( الأقــل احتياجــاً. تم تحليــل النتائــج ومناقشــتها 
وربطهــا بالدراســات الســابقة. وفي ضــوء نتائــج الدراســة، قامــت الباحثــة بتصميــم برنامــج تدريــي مقــترح في ضــوء المعايــر المهنيــة التخصصيــة لمعلمــن اللغــة 

الإنجليزيــة “SELT-2” لتلبيــه هــذه الاحتياجــات التدريبيــة، كمــا تم تقــديم التوصيــات والمقترحــات لأبحــاث مســتقبلية.

الكلمات المفتاحية:   التقويم، المعاير المهنية التخصصية، معلمن اللغة الإنجليزية.

Abstract
This research aimed to assess the training needs of secondary school English language teachers in 
light of the Specialized Professional Standards for English Language Teachers “SELT-2,  and then 
design a proposed training program to address these training needs. The descriptive survey method 
was used. The whole population (N=2360) of all secondary school English language teachers at the 
Riyadh Education Departments during the second semester of the 2024 academic year, both male 
and female. A randomly selected sample of (N=405) teachers participated in the study. Data were 
gathered through a questionnaire. The participants were asked to assess their training needs of sec-
ondary school English language teachers in light of the specialized professional standards for English 
language teachers “SELT 2” on the given items in the questionnaire on a 5-point Likert scale ranging 
from “To a very weak extent” to “To a very large extent”. Findings revealed that the highest training 
need was in language pedagogy (M=4.26, Very High), theoretical knowledge and application ranked 
second (M=4.06, High), Instructional Design (M = 3.40, Average) and linguistic knowledge (M=3.35, 
Average) had relatively lower training needs. Findings were analyzed in relation to previous literature. 
The researcher designed a proposed training program to address these needs based on the findings. 
Then, recommendations and suggestions for future research were provided.

 Keywords:   Evaluation, Specialized Professional Standards, English language teachers. 

Cite as:  Almutairi, Dalal Theyab. (2025). Assessment of the Training Needs of Secondary School 
English Language Teachers in Light of the Specialized Professional Standards for English Language 
Teachers “SELT 2”.  Journal of Human Sciences at the University of Hail, 01(26).
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Introduction: 

     The professional development (PD) of English 
language teachers is essential for improving the 
quality of language instruction and enhancing 
student learning outcomes (Richards & Farrell, 
2005). Across the globe, several frameworks and 
standards have been developed to guide the pro-
fessional growth of English language teachers, 
ensuring that they meet the evolving demands 
of language education (Burns & Richards, 2009; 
Richards & Rodgers, 2014). International frame-
works such as the Cambridge English Teaching 
Framework (Cambridge Assessment English, 
2016) and the TESOL International Associa-
tion Standards for English Language Teachers 
(TESOL, 2018) provide structured guidelines 
for assessing and improving teachers’ competen-
cies. These standards emphasize key areas such 
as language proficiency, pedagogical knowledge, 
curriculum development, and the integration of 
technology in language teaching. Aligning teach-
er training with such global benchmarks helps 
ensure that educators are equipped with the skills 
necessary to foster effective English language 
learning in diverse educational settings (Free-
man, 2016).

     In Saudi Arabia, the Education & Training 
Evaluation Commission (ETEC) designed the 
specialized professional standards for English 
language teachers (SELT) to establish a struc-
tured framework for evaluating and developing 
English language teachers’ competencies and 
adopted them as criteria for selecting and keep-
ing English language teachers in the career of in-
struction (Alrewele, 2018; Alrashidi & Almuhai-
meed, 2023); the most recent revision, released 
in 2020, introduced a more structured two-tier 
system: SELT-1 for elementary school teach-
ers and SELT-2 for intermediate and secondary 
school teachers (Education & Training Evalua-
tion Commission, 2020). A key change in SELT-
2 was the integration of theoretical knowledge 
with its application, dividing the framework into 
four main fields: language pedagogy, instruction-
al design, theoretical knowledge and application, 
and linguistic knowledge. The final SELT-2 re-
vision now includes 11 standards and 38 perfor-
mance indicators, ensuring a comprehensive and 
practical approach to professional development 
for intermediate and secondary school English 
teachers in Saudi Arabia (Education & Training 
Evaluation Commission, 2020).

     The Ministry of Education in Saudi Arabia 
plays a central role in providing professional de-
velopment programs for English language teach-
ers align with the SELT-2 standards; by designing 
and implementing these programs, the ministry 
aims to equip teachers with the necessary knowl-
edge, skills, and competencies in key areas such 
as language pedagogy, instructional design, theo-
retical knowledge and application, and linguistic 
knowledge (Education & Training Evaluation 
Commission, 2020). The ministry’s efforts are in-
tended to foster a systematic approach to profes-
sional development, ensuring that teachers can 
meet the challenges of modern English language 
instruction; however, the success of these train-
ing programs depends on how well they reflect 
teachers’ actual needs (Al-Salahi, 2021).

     Assessing teachers’ training needs (ATN) is 
a fundamental step in ensuring that professional 
development programs effectively bridge com-
petency gaps and align with the specific needs 
of secondary school English language teachers 
(Nehal, 2013). By assessing these needs, edu-
cators’ strengths, weaknesses, and areas for im-
provement can be identified, enabling the design 
of a targeted training program (Lasaten, 2016). A 
systematic approach to needs assessment enhanc-
es the effectiveness of professional development, 
ensuring that training directly addresses class-
room challenges and instructional requirements 
(Day & Sachs, 2004). Previous studies focus on 
assessing secondary school English language 
teachers’ training needs in light of different vari-
ables (e.g., Nehal, 2013; Lasaten, 2016; Uzum & 
Ozbek, 2023).

     In the context of SELT-2, assessing English 
teachers’ training needs is important to ensure 
that they acquire the necessary knowledge and 
skills in language pedagogy, instructional de-
sign, theoretical knowledge application, and 
linguistic knowledge (ETEC, 2020). Without an 
adequate assessment, professional development 
(PD) efforts may fail to address teachers’ chal-
lenges, leading to ineffective implementation of 
the specialized professional standards in Saudi 
classrooms (Alqamdi, 2022). Furthermore, the 
research on assessing the professional develop-
ment needs of English language teachers in light 
of professional standards has not been sufficient-
ly explored (Al-Salahi, 2021).

     This study aims to assess the training needs 
of secondary school English language teachers in 
Saudi Arabia, specifically in light of the Special-
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ized Professional Standards for English Language 
Teachers (SELT-2). By identifying their current 
competencies and areas that need improvement, 
this study seeks to provide valuable insights for 
policymakers, teacher trainers, and educators in-
volved in English language education. 

Statement of the Problem: 

Despite the efforts made by the Ministry of 
Education in the development and sustainable 
professional growth of teachers in general, and 
English language teachers in particular, through 
the training centers affiliated with the education 
departments in the Kingdom of Saudi Arabia, 
there is still an urgent need to assess the train-
ing needs of secondary school English language 
teachers in light of  (SELT-2). This, in turn, re-
quires the design and development of training 
programs based on these professional specializa-
tion standards to address these training needs.

The research gap lies in the fact that the Min-
istry of Education, represented by the training 
centers in the educational departments, provides 
training programs based on the professional spe-
cialization standards, but these programs are gen-
erally designed. While they are based on solid 
scientific foundations and  (SELT-2), they were 
not designed in light of the actual training needs 
of English language teachers in the field of edu-
cation. The missing link is the lack of an assess-
ment of the training needs of secondary school 
English language teachers based on “SELT-2”, 
and subsequently designing and building training 
programs based on these standards to meet these 
training needs.

To confirm that the problem is worth study-
ing, the researcher conducted a pilot study using 
a closed questionnaire distributed to 20 second-
ary school English language teachers. The ques-
tionnaire included the following questions: How 
many years of experience do you have? Has your 
school ever asked you to identify your training 
needs based on “SELT-2”? Have you ever attend-
ed a training program based on these standards? 
Do the training programs you have attended meet 
your training needs based on (SELT-2)? The re-
sults of the exploratory study showed that 90% of 
the teachers were not asked to identify their train-
ing needs based on “SELT-2”; rather, they were 
asked to identify their training needs in a general 
sense at the beginning of the school year as part 
of the professional development plan. Addition-
ally, 44% had not attended training programs 

based on “SELT-2” in the training centers affil-
iated with their educational departments, while 
56% had attended such programs, but they did 
not fully meet their training needs.

An open interview was also conducted with 
an English language supervisor from the Riyadh 
Education Department during the second semes-
ter of the academic year 2024. The discussion 
focused on training programs based on “SELT-
2”. The supervisor mentioned that training cen-
ters were no longer responsible for providing 
training programs for teachers, as a recent deci-
sion by the Council of Ministers (Resolution No. 
636 on 3/8/1445H) assigned this responsibility 
to the National Institute for Educational Profes-
sional Development, which became the authority 
overseeing training programs for all teachers in 
Saudi Arabia.

Upon reviewing the National Institute for Ed-
ucational Professional Development’s website, 
the researcher noticed that there were no train-
ing programs based on professional standards 
in general, nor specifically on “SELT-2”. There-
fore, there is a growing need to assess the train-
ing needs of secondary school English language 
teachers based on “SELT-2” and subsequently 
design a training program to meet these training 
needs.

After reviewing the previous literature, the 
researcher found that “SELT-2” have not re-
ceived sufficient attention from researchers, due 
to their recent introduction by the Education and 
Training Evaluation Commission in 2020. The 
researcher found only two studies that addressed 
the professional specialization standards for En-
glish language teachers “SELT-2”: the study by 
Abu Habibah (2023), which aimed to assess 
how secondary school English teachers applied 
the professional specialization standards “SELT-
2”, and the study by Alrashidi & Almuhaimeed 
(2023), which aim to identify the level of English 
language teachers’ instructional practices at in-
termediate stage in light of professional special-
ized and common standards.

However, the researcher did not find previous 
studies that aimed to assess the training needs of 
secondary school English language teachers in 
light of “SELT-2” and design a training program 
based on these standards to meet these needs. 

Therefore, the problem of this study is cen-
tered around the urgent need to assess the train-
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ing needs of secondary school English language 
teachers in light of “SELT-2” and design a train-
ing program to meet these needs based on these 
standards.

Study Questions:

1. What are the training needs of secondary 
school English language teachers in light of 
the Specialized Professional Standards for 
English Language Teachers (SELT-2)?”

2. What is the proposed training program de-
signed to meet the training needs of second-
ary school English language teachers in light 
of the Specialized Professional Standards for 
English Language Teachers (SELT-2)?”

Study Objectives: 

The current study aims to:

- Identify the training needs of secondary 
school English language teachers in light of 
“SELT-2”.

- Design a proposed training program to meet 
the training needs of secondary school En-
glish language teachers in light of “SELT-2”.

Importance of the study:

• Contributing to identifying the training needs 
of secondary school English language teach-
ers in light of “SELT-2”, to design training 
programs that address these needs.

• Assisting English language supervisors in 
identifying the most critical training needs 
of secondary school English language teach-
ers to ensure these needs are effectively ad-
dressed.

• Providing a clear picture for those respon-
sible for the design and implementation of 
English language teacher preparation and 
training programs by highlighting the key 
training needs to be addressed in their future 
programs.

• Offering secondary school English language 
teachers an opportunity to express their train-
ing needs and work towards self-improve-
ment and professional development.

Limitations of the Study:

     This study is subject to several limitations 
that should be recognized. First, in terms of 
subjective limitation, the study is limited to as-
sessing the training needs of secondary school 
English language teachers in light of (SELT-2), 
as issued by the Education and Training Evalu-
ation Commission in its updated 2020 version. 
Second, regarding human limitations, the study 
focuses only on secondary school English lan-
guage teachers of both males and females. Third, 
regarding spatial limitation, the study is confined 
to the Riyadh region in the Kingdom of Saudi 
Arabia. Finally, the temporal limitation lies in the 
study conducted during the second semester of 
the 2024 academic year.

Terminologies:

Assessing the Training Needs “ATN”:

     Assessing the Training Needs is defined as 
“the process of systematically identifying and 
analyzing gaps between the current and required 
knowledge, skills, and abilities within an orga-
nization or group to enhance performance and 
achieve specific goals. This involves evaluating 
current competencies, specifying future require-
ments, and prioritizing areas for development to 
design effective training interventions” (Brown, 
2002(. 

     In this study, the researcher defines it operation-
ally as “The process of identifying and analyzing 
gaps between the current and required knowl-
edge, skills, and values for secondary school En-
glish language teachers in light of “SELT-2”, to 
design an effective training program appropriate 
to their training needs to improve their perfor-
mance”.

Specialized Professional Standards for English 
Language Teachers “SELT-2”: 

     It is defined as “the standards that address 
everything an English language teacher should 
know and be able to perform. This includes 
knowledge and skills related to the subject itself, 
effective teaching practices related to it, includ-
ing the application of specific teaching methods, 
and the traits and values expected from teachers 
within the specialty” (Education and Training 
Evaluation Commission, 2020, p. 7).

Assessment of the Training Needs of Secondary School English Language Teachers in Light of the 
Specialized Professional Standards for English Language Teachers “SELT 2”
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     In this study, the researcher defines it opera-
tionally as “the standards issued by the Educa-
tion and Training Evaluation Commission in its 
updated version in 2020, which include what 
secondary school English teachers should know 
and be able to perform in the English language 
specialization and its teaching methods, and it 
consists of 11 standards”.

Theoretical Framework:

Specialized Professional Standards for English 
Teachers (SELT) in Saudi Arabia:

     This section covers the concept of the spe-
cialized professional standards for English lan-
guage teachers (SELT), the development of these 
standards, and the fields within the SELT-2 stan-
dards, along with the associated criteria and per-
formance indicators.

Concept of the Specialized Professional Stan-
dards for English Language Teachers (SELT):

     The Education & Training Evaluation Com-
mission (ETEC) (2020) defines the Specialized 
Professional Standards for English Language 
Teachers (SELT) as a set of competencies unique 
to English Language teachers in Saudi Arabia. 
These competencies encompass both the knowl-
edge and performance of English Language 
teachers, which include subject-specific knowl-
edge and skills, as well as effective teaching prac-
tices (such as the application of specific teaching 
methods). It also includes the values and attri-
butes expected of teachers in this field (p.7).

Development of the Specialized Profession-
al Standards for English Language Teachers 
(SELT):

    The process of developing the SELT in Sau-
di Arabia has gone through several changes. In 
2014, the National Center for Assessment re-
leased the first version of the standards, which in-
cluded 27 standards and 115 indicators distribut-
ed across five fields. In 2016, an updated version 
was issued, which focused more on professional 
knowledge, subject-specific teaching skills, and 
methods for delivering content to students. This 
version included 16 standards and 56 indicators 
across five fields (Alrwele, 2018).

     In 2020, the updated version of the SELT 
was issued, introducing two main parts: the first 
for elementary school English language teachers 
“SELT-1” and the second for middle and second-

ary school English language teachers “SELT-2”. 
One significant change in the SELT-2 version 
was the merging of theoretical knowledge and its 
application into one field. The final version now 
consists of four main fields: Language Pedagogy, 
Instructional Design, Theoretical Knowledge and 
Application, and Linguistic Knowledge. Under 
these fields, there are 11 standards and 38 perfor-
mance indicators (Education & Training Evalua-
tion Commission, 2020, p.8).

Structure of the Specialized Professional Stan-
dards for English Language Teachers (SELT):

     The standards for English teachers have been 
formulated based on best global practices, such 
as the publications of the American Council on 
the Teaching of Foreign Languages (ACTFL), 
the Council for Accreditation of Educator Prepa-
ration (CAEP), and European bodies. However, 
they were adapted to the Saudi context, consid-
ering that English teachers are expected to serve 
as educational role models for their students. Fur-
thermore, the standards aim to equip English lan-
guage students with 21st-century skills, requiring 
teachers to have strong subject knowledge, stay 
updated with the latest language teaching meth-
ods, and have significant experience teaching En-
glish as a foreign language (Education & Train-
ing Evaluation Commission, 2020, p.8).

     The SELT standards are also embedded within 
the broader framework of professional teaching 
standards. The specialized standards are num-
bered sequentially, beginning with the general 
standard number in the overall framework, fol-
lowed by the specialty number, and then the spe-
cific specialized standard, detailed with several 
performance indicators (Education & Training 
Evaluation Commission, 2020, p.8).

Fields of the Specialized Professional Stan-
dards for English Language Teachers (SELT-
2) and Performance Indicators:

The SELT-2 standards cover four main fields:

1. Language Pedagogy: This field focuses on 
understanding and applying various strate-
gies and methods for teaching the four lan-
guage skills, planning learning activities, de-
veloping appropriate assessments, and using 
diverse teaching methods to engage students 
in learning English as a foreign language 
(Education & Training Evaluation Commis-
sion, 2020, p.8).
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	 Key Standards Include: 

	 Understanding and applying strategies rele-
vant to language skills.

	 Planning learning activities aligned with sec-
ond language learning goals.

	 Selecting and developing appropriate assess-
ment tools.

	 Using a variety of teaching methods that 
enhance student participation in language 
learning.

2. Instructional design: This field focuses on 
setting appropriate learning objectives, se-
lecting and designing suitable English learn-
ing materials, and planning effective learning 
experiences (Education & Training Evalua-
tion Commission, 2020, p.8).

	 Key standards include: 

	 Defining appropriate learning objectives for 
second language learning.

	 Selecting and designing suitable learning 
materials.

	 Planning effective learning experiences 
based on students’ culture, abilities, needs, 
and interests.

3. Theoretical knowledge and application: This 
field emphasizes demonstrating and applying 
knowledge related to second language ac-
quisition (SLA) and understanding the the-
oretical and methodological developments 
in TESOL (Teaching English to Speakers 
of Other Languages) and TEFL (Teaching 
English as a Foreign Language) (Education 
& Training Evaluation Commission, 2020, 
p.8).

	 Key standards include: 

	 Demonstrating and applying knowledge of 
second language acquisition (SLA) in teach-
ing.

	 Understanding theoretical and methodologi-
cal developments in TESOL and TEFL.

4. Linguistic Knowledge: This field focuses on 
understanding language as a system and ap-
plying theoretical knowledge of English lin-

guistics in teaching (Education & Training 
Evaluation Commission, 2020, p.8).

	 Key standards include: 

	 Understanding language as a system.

	 Understanding and applying theoretical 
knowledge of English linguistics.

Studies related to the Specialized Profession-
al Standards for English Language Teachers 
“SELT”:

     Alruwele’s study (2018) aimed to identify the 
level of teaching competencies among English 
language student teachers during their field train-
ing, based on the professional standards for En-
glish language teachers outlined by the National 
Center for Assessment in Higher Education in 
Saudi Arabia. Using a descriptive survey meth-
od and a questionnaire as the primary data col-
lection tool, the study surveyed all 126 student 
teachers engaged in field training. Participants 
evaluated their teaching competencies using a 
five-point Likert scale ranging from “not com-
petent” to “highly competent.” Findings revealed 
that the student teachers perceived themselves as 
highly competent in language proficiency (4.68) 
and theoretical knowledge (4.27). However, they 
were uncertain about their competencies in ap-
plying theories (3.37), curriculum design (3.14), 
and teaching methodologies (2.81). The results 
were discussed in the context of the program’s 
curriculum and related literature.

     Assalahi study (2021) investigated the per-
ceptions of English as a Foreign Language (EFL) 
teachers regarding their professional develop-
ment needs based on specialized professional 
standards for English teachers in Saudi Arabia. 
The study adopted a descriptive survey method-
ology with convenience sampling. It included 65 
EFL teachers from public schools, using a ques-
tionnaire comprising 14 questions and 88 items 
across four main sections. Results indicated a 
strong interest in both formal and informal pro-
fessional development activities (mean = 3.79) 
and a strong agreement on the role of profes-
sional development in enhancing teaching and 
student learning (mean = 4.45). Time constraints 
were highlighted as a barrier to professional de-
velopment engagement (mean = 4.23). Teachers 
strongly agreed that professional standards pro-
vide a framework for planning their development 
(mean = 4.28). Key competencies identified for 
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professional development included curriculum 
design (mean = 4.36), language proficiency 
(mean = 4.25), theoretical knowledge (mean = 
4.21), language pedagogy (mean = 4.19), and ap-
plying theory (mean =4.14).

     Abu Habiba study (2023) examined the ex-
tent to which high school English teachers met 
the professional standards “SELT-2” across 
several domains, including knowledge of lan-
guage teaching principles, curriculum design, 
theoretical and applied knowledge, and subject 
content knowledge. The study also investigated 
differences in competency levels based on qual-
ifications and teaching experience. Using a de-
scriptive survey design, the study included 123 
teachers, with a sample of 30 high school English 
teachers. Results revealed no statistically signifi-
cant differences in competency levels based on 
qualifications or teaching experience.

     Alrashidi & Almuhaimeed study (2023) ex-
plored the current teaching practices of middle 
school English teachers and their alignment with 
general and specialized professional standards. 
Using a mixed-methods approach, data were col-
lected via a questionnaire (n = 62) and classroom 
observation (n = 15). Quantitative data were 
analyzed using one-way ANOVA, and qualita-
tive data were analyzed using grounded theory. 
Findings showed strong performance in lesson 
planning according to curriculum standards, uti-
lizing activities and strategies suited to learners’ 
skills, and providing effective feedback. Howev-
er, participants showed weaknesses in applying 
theoretical linguistics knowledge to teaching and 
understanding methodological developments in 
TESOL/TEFL.

     To sum up, all previous studies agreed on the 
necessity of specialized professional standards 
for English language teachers.

Comparison and Contributions of the Current 
Study:

Similarities:

- Methodology: This study, which adopts a 
descriptive survey design, aligns with all 
previous studies.

- Population: this study, which focuses on En-
glish language teachers, aligns with Assalahi 
(2021), Abu Habiba (2023), and Alrashidi & 
Almuhaimeed (2023).

- Sample: similar to Abu Habiba (2023), this 
study focuses on secondary school English 
language teachers.

- Tools: this study uses a questionnaire, 
which aligns with Alruwele (2018), Assalahi 
(2021), and Abu Habiba (2023), which pri-
marily relied on questionnaires. Partial align-
ment with Alrashidi & Almuhaimeed (2023) 
in using the questionnaire tool.

Differences:

- Goal: This study aimed to identify the train-
ing needs of secondary school English lan-
guage teachers and design a proposed train-
ing program to address these needs in light 
of “SELT-2,” which differs from all previ-
ous studies. 

- Population: differing from Alruwele 
(2018), which focused on student teachers, 
this study targets experienced secondary 
school English language teachers.

Unique Contribution:

     This study aims to identify the training needs 
of secondary school English teachers in light of 
the updated 2020 version of “SELT-2” issued by 
the Education and Training Evaluation Commis-
sion and design a proposed training program to 
address these needs.

Utilization of Previous Studies:

- Informing the objectives of the current study.
- Supporting the rationale and problem state-

ment.
- Guiding statistical methods and analytical 

approaches.
- Comparing and contrasting findings to en-

rich the discussion.

Study Methodology:

     The current study employed the descriptive 
survey method as it is suitable for achieving the 
study’s objectives and answering its questions.

Study Population:

     This study’s population includes all secondary 
school English language teachers at the Riyadh 
Education Departments during the second semes-
ter of the 2024 academic year. According to the 
statistics of the Information Technology Depart-
ment in the Riyadh Education Departments, the 
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total number of secondary school English lan-
guage teachers is (2360), both male and female.

Study Sample:

     The actual sample for the study, which in-
cluded 405 secondary school English language 
teachers (both male and female), was selected 
randomly through the electronic application of 
the study instrument. This group completed the 
survey, representing 17% of the total population 
of secondary school English language teachers 
in the Riyadh Education Departments during 
the second semester of the 2024 academic year. 

Although this sample size is relatively small 
compared to the overall population of English 
language teachers in Riyadh Education Depart-
ments, it can still be classified as a convenience 
sample (Scho nlau & Fricker & Elliott, 2002).

Characteristics of the Study Sample:

     Several attributes, including gender, educa-
tional qualifications, and years of experience, 
characterize the study sample members. A de-
tailed description of these characteristics is pro-
vided below:

Table 3 shows that 12% of the sample has less 
than 5 years of experience, 37% have 5 to 10 
years of experience, and 51% have more than 10 
years of experience.

Instrument:

     The researcher developed a self-administered 
questionnaire based on the “SELT 2” standards, 
with minor adjustments made to the wording of 
the original statements to better suit the study’s 
objectives. The survey was administered online 

via Google Forms to tenured teachers employed 
in public secondary schools within the Riyadh 
Education Departments during the second semes-
ter of the 2024 academic year.

The procedures to design the questionnaire: 

1. Determine the key dimensions and stan-
dards: The specialized professional stan-
dards for English language teachers “SELT-
2” divide professional competencies into 
four main dimensions: 

Table 1 shows that 52% of the sample is female, while 48% is male.

Table 2 shows that 83% of the sample holds a bachelor’s degree, while 17% have pursued 
Higher Education degrees.
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- Language pedagogy: 29 standards.

- Instructional design: 16 standards.

- Theoretical knowledge and application: 10 
standards.

- Linguistic knowledge: 11 standards.

2. Translation of standards into question-
naire items: Each standard was reviewed 
and analyzed into sub-competencies, ensur-
ing these sub-competencies were well-de-
fined, achievable, measurable, and transpar-
ent.  

3. Consistency with Likert scale: To assess 
the degree of training need, a five-point 
Likert scale was used with the following re-
sponse options: 

- To a very weak extent =1

- To a weak extent =2

- To a moderate extent = 3

- To a large extent =4

- To a very large extent = 5

     The degree of need was set based on the arith-
metic mean and the scale of the study instrument. 
The following standard was adopted to estimate 
the degree of need, the range of the five-point 
Likert scale used in this instrument (1 to 5) was 
calculated as follows:

- Set the range: (5 - 1 = 4).

- Divide the range by the number of scale 
points: 4 /5 = 0.8.
- Gather this value to the lowest scale value 
(1) to determine the upper limit of the first 
entr’acte.

This process was repeated for the residual en-
tr’acte, as shown in the following table:

4. Validity and reliability of the question-
naire:

- Questionnaire validity: the external validity 
of the questionnaire (validity of the arbitra-
tors). The questionnaire was checked for va-
lidity by (10) faculty members specializing in 
TESOL/ TEFL. They checked the question-
naire for the representativeness of the items 
and their relatedness to sub-scales, as well as 
for accuracy. Due to the comments given by 
the arbitrators, some of the items were para-
phrased. 

- Questionnaire reliability: After finalizing the 
survey, it was piloted on a sample of (45) sec-
ondary school English language teachers who 
were not included in the main study sample. 
The survey was replicated again after two 
weeks in the same group. using Cronbach’s al-
pha coefficient showed that the questionnaire 
reliability is in the range of  (0.95). Using 
Cronbach’s alpha coefficient values are shown 
in Table 6.   
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Results of Table 6, indicate that the question-
naire was reliable in the range of (0.95), and can 
be trusted. as a measurement tool.

Internal consistency validity:

     The internal consistency validity was estab-
lished by calculating Pearson correlation coeffi-
cients between each item in the dimension, the 
overall score of the corresponding dimension, 
and the total questionnaire score, as shown in the 
table.

  The previous table shows that all items are 
positively and statistically significantly correlat-
ed with the score of the dimension to which they 
belong and with the total survey score at the 0.01 
significance level. The Pearson correlation coef-
ficients ranged between (0.60 - 0.88), indicating 
that all items illustrated high internal consistency 
validity.

5. Final copy of the questionnaire: The ques-
tionnaire consisted of 2 main sections with (66) 
items used to determine the training needs of sec-
ondary school English language teachers in light 
of the specialized professional standards for En-
glish Language teachers “SELT 2”. Section (1) 
obtained demographic information about the par-
ticipants, while section (2) measured secondary 
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school English language teachers’ training needs 
in light of the specialized professional standards 
for English Language teachers “SELT 2” in terms 
of the four domains identified in the “SELT 2’” 
comprised 66 items across the four dimensions.      

Study procedures:

      In this study, the following procedures were 
carried out to collect data and design a proposed 
training program based on SELT-2 standards:

- Review previous literature: The research-
er reviewed relevant literature related to the 
Specialized Professional Standards for En-
glish Language Teachers (SELT-2). 

- Design an instrument: An initial list of 
training needs for secondary English lan-
guage teachers was designed, based on 
SELT-2. 

- Validity and reliability: The researcher en-
sured the validity and reliability of the study 
instrument.

-  Conducted an instrument: The research-
er conducted a questionnaire using Google 
Forms and collected data from participants.

- Analyze the data: The researcher analyzed 
the data using appropriate statistical tech-
niques. 

- Discuss and interpret the findings: The re-
searcher discussed and interpreted the find-
ings, and conclusions were drawn. 

- Design a proposed training program: The 
researcher designed a proposed training pro-
gram, which was arbitrated by experts and 
revised based on their feedback. 

- Recommendations and suggestions: The 
study concluded with recommendations 
based on the findings and introduced several 
suggestions.

Statistical Techniques:

     The statistical software “SPSS” was employed 
to analyze the collected data and accomplish the 
study’s objectives. The quantitative data was pro-
cessed and examined using a range of statistical 
techniques, including the following:

- Frequencies and percentages to describe the 
study participants.

- Cronbach’s alpha coefficient to measure the 
reliability of the questionnaire.

- Pearson correlation coefficient to determine 
the internal consistency of the study instru-
ment.

- Mean and standard deviation to understand 
the responses of the sample members.

Ethical Considerations:

     The consent form was embedded in the online 
questionnaire, and the participants were required 
to provide their informed consent before they 
started the questionnaire. They were not required 
to provide their names or any other identifying 
information.

Findings:

- First question: “What are the training needs 
of secondary school English language teach-
ers in light of the specialized profession-
al standards for English language teachers 
“SELT-2”?

     To answer this question, the mean scores, stan-
dard deviations, and percentages were calculated 
to assess the training needs of secondary school 
English language teachers in light of “SELT-2”. 
The four key dimensions were also ranked ac-
cording to their mean scores, as shown in Table 8.
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     As shown in Table 8, language pedagogy ranks 
as the most training need, with the highest mean 
score (4.26) and a very high percentage (85.2%). 
This suggests that teachers are focused on im-
proving their ability to understand and apply 
various strategies and methods for teaching the 
four language skills, planning learning activities, 
developing appropriate assessments, and using 
diverse teaching methods to engage students in 
learning English as a foreign language. There is 
an explicit request for continuous professional 
development in this dimension to keep up with 
new English language teaching trends and en-
hance students’ language learning.

Theoretical knowledge and application 
ranked as the second training need, with the 
highest mean score (4.06) and a high percentage 
(81.2%), indicating that teachers place signifi-
cant importance on enhancing their understand-
ing of linguistic theories such as (second lan-
guage acquisition (SLA) and understanding the 
theoretical and methodological developments in 
(TESOL/TEFL) and their practical application 
in English language teaching. This reflects the 
importance of connecting theoretical knowledge 
with classroom practices, ensuring that English 
language teaching is grounded in strong academ-
ic principles.

Instructional design was ranked as the third 
training need, with a mean score of (3.40) and an 
average percentage (68%). While this dimension 
is not as high as language pedagogy or theoreti-
cal knowledge and application, it still reflects a 
moderate but notable training need for teachers to 
improve their skills in setting appropriate learn-
ing objectives, selecting and designing suitable 

English learning materials, and planning com-
pelling learning experiences. This indicates that 
teachers place importance on designing compel-
ling learning experiences but may require addi-
tional support in modifying resources and lessons 
for students’ needs.

     Finally, linguistic knowledge ranked as the 
fourth training need, with a mean score of (3.35) 
and an average percentage of (67%). This indi-
cates that while teachers have a basic understand-
ing of linguistic concepts and apply theoretical 
knowledge of English linguistics in teaching, 
there is still demand for improved advanced 
linguistic knowledge. This includes phonetics, 
phonology, morphology, syntax, semantics, and 
pragmatics, which are essential for effective En-
glish language teaching and deeper student un-
derstanding.

     The researcher analyzed each dimension to 
provide a more detailed analysis of the findings. 
Additionally, the mean scores, standard devia-
tions, and percentages were calculated to assess 
the training needs of secondary school English 
language teachers in light of each dimension of 
“SELT-2” to offer deeper insights into the gaps in 
professional development, emphasizing the areas 
that require the most developed.

First dimension: language pedagogy:

     The language pedagogy dimension was exam-
ined in detail to further analyze the training needs 
of secondary school English language teachers. 
Table 9 presents the mean scores, standard devi-
ations, percentage, rank, and degree of need for 
the specific training needs within this dimension.
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Findings on language pedagogy training 
needs:

     As shown in Table 9, the results of the lan-
guage pedagogy dimension reveal that all train-
ing needs were rated from high to very high, with 

mean scores ranging from 3.50 to 4.49, pointing 
out a clear request for professional development 
in this dimension.

     The highest training need is “to know current 
trends in research on language teaching pedago-
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gy relative to L2 listening” with a highest mean 
score of (M=4.49) and a very high percentage 
(89.8%). This indicates the importance of stay-
ing updated on the newest advancements in how 
listening skills are taught in second/ foreign lan-
guage acquisition. 

     Following closely, “to know current trends 
in research on language pedagogy relative to L2 
speaking with a high mean score of (M=4.46) and 
a very high percentage (89.2%), and “To know 
current trends in research on language pedagogy 
relative to L2 reading” with a high mean score 
of (M=4.43) and a very high percentage (88.6%). 
These skills form the foundation of language ac-
quisition, this indicates the importance of keeping 
the teachers updated on the newest advancements 
in how speaking and reading skills are taught in 
second/ foreign language acquisition. 

     Also, the results show a clear and consistent re-
quest for training on effective teaching strategies 
for improving L2 skills. The highest request was 
identified in strategies to enhance L2 listening 
skills with a high mean score of (M=4.33) and 
a very high percentage (86.6%), then strategies 
to enhance speaking with a high mean score of 
(M = 4.30), and a very high percentage (86.6%). 
This indicates the importance of providing teach-
ers with specific, actionable strategies that satisfy 
learners’ needs in these key skills of communi-
cation.

     Moreover, there was a clear and consistent 
demand for training on innovative teaching strat-
egies to enhance student engagement and moti-
vation. Training in techniques that link contem-
porary issues to language learning, with a high 
mean score of (M=4.26), and techniques that 
link students’ personal experiences to language 
learning with a high mean score of (M=4.18). 
This indicates the importance of the applied ed-
ucational trend toward student-centered teaching 
methods, which deeper the connections between 
the language being taught and learners’ real life, 
making teaching and learning English language 
more meaningful and relevant.

     Although most training needs were rated high-
ly, certain areas had lower scores. For instance, 
training needs related to assessment design, par-

ticularly in creating summative (M = 3.90), and 
formative (M = 3.74) assessments linked to L2 
learning objectives ranked lower than other areas 
but still reflected significant requests. The low-
er scores in this area propose that while teachers 
are conscious of the importance of assessment in 
English language teaching, they may need more 
support in developing assessment tools that both 
measure student advancement and fit with second 
language learning objectives.

      Also, training related to L2 learning activity 
design, such as designing coherent (M = 4.20), 
varied (M = 3.68), and flexible (M = 3.61) learn-
ing activities— appeared as an area requiring at-
tention. This indicates that teachers cross a need 
for practical knowledge on designing learning 
activities that can be adapted according to differ-
ent learning contexts while keeping coherence 
with second language learning objectives.   

     Although most training needs were rated high-
ly, certain areas had lower scores. For instance, 
training needs related to L2 learning activity de-
sign, such as designing varied (M = 3.68), flexi-
ble (M = 3.61), and coherent (M = 4.20) learning 
activities, ranked lower than other areas but still 
reflected significant demand. 

     The overall mean score for the language peda-
gogy dimension (M = 4.26) indicates a clear and 
consistent request for professional development. 
Teachers need training programs to improve their 
skills and keep up to date with research trends on 
language pedagogy related to L2 skills, improve 
their teaching strategies, and integrate innova-
tive practices into their classrooms to encourage 
student engagement and motivation. Also, the 
results highlight the need for training programs 
focusing on skill-specific pedagogy, particular-
ly in listening, speaking, and reading, as well as 
linking contemporary issues and students’ per-
sonal experiences to English language learning. 
Professional development programs that align 
with new trends in research on language peda-
gogy relative to L2 skills and effective teaching 
strategies are important to help teachers meet the 
advanced demands of English language teaching 
and improve student learning outcomes.

Second dimension: instructional design:
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Findings on instructional design training 
needs:

     As shown in Table 10, the results of the in-
structional design dimension reveal significant 
findings based on the mean scores ranging from 
2.90 to 4.24, and percentages were rated from av-
erage to very high for various training needs.

The top-ranked training need is the ability to 
design language lessons to meet students’ specif-
ic needs, with the highest mean score of 4.24 and 
a very high percentage (84.8%). This indicates 
the importance of designing and adapting lessons 
to suit students’ individual needs, ensuring that 
each lesson is responsive to diverse learners.

     The ability to design language lessons ac-
cording to students’ intellectual abilities fol-
lowed closely, with a mean score of (M=4.21) 
and ranked very highly (84.2%). This emphasiz-
es the importance of aligning lesson plans with 
students’ cognitive abilities to enhance learning 
effectiveness.

     Another very high need identified is the abil-
ity to adapt language lessons to be suitable for 
students’ interests (M = 4.20) was ranked very 
highly (84%), and adapting lessons according 
to students’ culture (M = 4.14) was also ranked 
highly (82.8%). This highlights the significance 
of taking care of students’ interests and cultural 
awareness in lesson design, which helps enhance 
a more comprehensive and motivating learning 
environment. 
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     Also, the need for training in developing de-
fined, achievable, and measurable second lan-
guage learning objectives at the module and 
lesson levels was rated moderately, with mean 
scores ranging from 3.25 to 3.39. These areas are 
important but look to be less of a seniority com-
pared to more personalized and adaptable lesson 
design.

     In contrast, the need for training in integrating 
learning resources into teaching practices was 
ranked lower. Integrating a variety of electronic/
digital learning resources (M = 2.97) and inte-
grating a wide variety of print learning resources 
(M = 2.90) in teaching practices received lower 

scores, indicating that while these areas are im-
portant, they are not as necessary as other instruc-
tional design needs.

     The overall mean score for the instructional 
design dimension (M = 3.35) confirms the neces-
sity for professional development in designing 
lessons that meet students’ diverse and specific 
needs, with less emphasis placed on developing 
learning objectives and integrating various re-
sources into teaching practices. 

Third dimension: theoretical knowledge and 
application:

Findings on theoretical knowledge and appli-
cation training needs:

     As shown in Table 11, the theoretical knowl-
edge and application dimension analysis reveal a 
balanced distribution of high and very high train-
ing needs, with mean scores ranging from 3.33 
to 4.34. This proposes that while there are clear 
areas of need for professional development in ap-
plying theoretical concepts to English language 
teaching, some areas are viewed as more neces-
sary than others.

     The top-rated training need is the ability to use 
strategies for overcoming challenges faced by 
Arabic first-language learners with mean scores 

(M=4.34). This emphasizes the importance of 
addressing the difficulties that Arabic-speaking 
students may face when learning English as a 
second language. Teachers strongly needed prac-
tical strategies and techniques to bridge the gap 
between students’ first and target language.

     Additionally, the need to be familiar with re-
cent trends in TESOL/ TEFL and their applica-
tions, with mean scores (M = 4.31), was ranked 
as another very high priority. This training need 
indicates that teachers emphasized the impor-
tance of staying up-to-date with recent trends in 
TESOL/ TEFL and their applications, and they 
also value a deeper understanding of the theoret-
ical frameworks that support English language 
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teaching, which can inform and enhance their 
teaching practices. 

     Following this, the need to understand the 
connections between TESOL/TEFL and other re-
lated disciplines with mean scores (M = 4.28). 
This finding indicates that teachers need to iden-
tify and gain exposure to cutting-edge research 
and developments in the field and a broader un-
derstanding of how language teaching intersects 
with disciplines like linguistics, cultural studies, 
and psychology.

    Also, the need to understand the interrelat-
edness of first and second language acquisition, 
with mean scores (M = 4.03), was ranked as 
another very high priority. This emphasizes the 
teachers’ desire to understand how students’ first 
language affects their second language learning 
process.

      Likewise, the need to understand the obstacles 

of second language acquisition with mean scores 
(M = 3.76) was recognized as an important train-
ing need, indicating the teachers’ desire to under-
stand and address the challenges that slow down 
effective English language learning.

     The overall mean score for the theoretical 
knowledge and application dimension (M = 
4.06) indicates a high request for training in this 
area, particularly related to applying theoretical 
concepts to practical teaching scenarios. The 
top-ranked training needs include understand-
ing how to use strategies for overcoming chal-
lenges faced by Arabic first-language learners, 
becoming familiar with recent trends in TESOL/ 
TEFL and their applications, staying updated on 
recent trends, and understanding the connections 
between TESOL/TEFL and other related disci-
plines. These results emphasize teachers’ desire 
to obtain foundational knowledge and new trends 
that can enhance their teaching practices. 

Fourth dimension: linguistic knowledge:

Findings on linguistic knowledge training 
needs:

      As shown in Table 12, the results of the lin-
guistic knowledge dimension reveal that training 
needs were rated from average to very high, with 

mean scores ranging from 2.87 to 4.21, pointing 
out a moderate request for professional develop-
ment in this dimension.

     The need related to the ability to use basic 
knowledge of pragmatics in English language 
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teaching, ranked as the most critical train-
ing need, with a very high mean score of 4.21 
(84.2%). This result indicates that teachers need 
essential support in understanding the role of con-
text in language use, particularly how it impacts 
on communication in English language teaching.

     Another high need identified is the ability 
to use basic knowledge of phonetics in English 
language teaching, with a mean score of (4.20). 
This emphasizes the importance of pronunciation 
and phonetic understanding in teaching English 
effectively, confirming a need for more profound 
expertise in these areas to aid in effective teach-
ing.

     Following closely, the needs related to the abil-
ity to use phonology, with a mean score of (M = 
4.09, 81.8%) and to the ability to use syntax (M = 
3.80, 76%) in English language teaching. These 
areas of linguistic knowledge are necessary for 
teachers to recognize how sounds and structures 
work inside the language. These results indicate a 
need for more professional training in these areas 
to aid in effective English language teaching. 

     On the other hand, areas such as familiarity 
with the history and origin of English (M = 3.09), 
understanding the major concepts and definitions 
of language (M = 2.87), and understanding the 
differences between the major concepts and defi-
nitions of language (M = 2.98), were rated lower, 
indicating that while these topics are important, 
they are not as urgent as the practical aspects of 
linguistic knowledge that are immediately appli-
cable in the classroom.

     The overall mean score for the linguistic knowl-
edge and application dimension (M = 3.40), the 
finding indicates that teachers confirm the impor-
tance of applied linguistic knowledge—especial-
ly in pragmatics, phonetics, phonology, and syn-
tax—to improve their teaching practices. Also, it 
indicates that while teachers have a foundational 
understanding, more professional development 
in specific linguistic areas is necessary to meet 
the requests of language teaching.

Discussion: 

    The findings show that language pedagogy 
ranks as the most training need mean score (4.26) 
and a very high percentage (85.2%). Specifically, 
the competencies related to “secondary school 
English language teachers need to identify cut-
ting-edge research-based methods for teaching 

L2 skills effectively”. From the researcher’s 
point of view, there is no specific training pro-
gram specified in this area of the language ped-
agogy dimension; also, almost all teachers in the 
sample have more than 10 years of experience 
and need to update their information related to 
the current trends in research on language teach-
ing pedagogy relative to L2 skills. 

      Also, the findings show that theoretical knowl-
edge and application ranked as the second train-
ing need, with the highest mean score (4.06) and 
a high percentage (81.2%). From the researcher’s 
point of view, teachers have strong theoretical 
knowledge through their higher education pro-
cess, but they didn’t have practical classes to 
grasp the gap between theory and application. Re-
cently, almost all the teachers graduated from an 
art and science college without training courses 
inside the schools, and this is aligned with Erat-
alay & Kartal’s study (2006), which showed that 
although teachers have many theoretical classes 
throughout their higher education process, they 
graduate without any practical classes other than 
teaching practicum class (micro-teaching).

     Additionally, instructional design was ranked 
as the third training need, with a mean score of 
(3.40) and an average percentage (68%). The 
top-ranked training need is the ability to design 
language lessons to meet students’ specific needs 
and intellectual abilities. From the researcher’s 
point of view, teachers can improve these compe-
tencies through experience and practice; teachers 
know their students, their needs, intellectual abil-
ities, and their proficiency level, what they need, 
and what they can do, but may require additional 
support and basic knowledge in the area.

     Finally, linguistic knowledge ranked as the 
fourth training need, with a mean score of (3.35) 
and an average percentage of (67%). From the 
researcher’s point of view, teachers have a ba-
sic understanding of linguistic concepts and ap-
ply theoretical knowledge of English linguistics 
in teaching through their higher education pro-
cess. Also, they get training programs through 
self-professional development from different re-
sources. 

     The findings of this study are consistent with 
previous studies on the professional standards 
of English language teachers in Saudi Arabia, 
particularly in relation to “SELT-2’. The identi-
fied training needs in the four dimensions—lan-
guage pedagogy, instructional design, theoretical 
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knowledge and application, and linguistic knowl-
edge—agree with the key gaps focused on in pre-
vious studies.

- Language pedagogy: The study emphasiz-
es teachers’ need to stay updated with new 
research trends and effective instructional 
strategies for developing L2 skills. This is 
aligned with Alruwele’s study results (2018), 
who showed that student teachers felt uncer-
tain about their competency in language ped-
agogy with mean scores (2.81). Likewise, the 
findings also resonate with Assalahi (2021), 
where language pedagogy was ranked as a 
high-priority area for professional develop-
ment.

- Instructional Design: The results indicate 
that teachers require more professional train-
ing in lesson planning, curriculum align-
ment, and instructional adaptation to diverse 
learner needs. This supports the findings of 
Alruwele study results (2018), who showed 
that student teachers felt uncertain about 
their competency in curriculum design with 
mean scores (3.14). 

- Theoretical Knowledge and Application: 
The study emphasizes the need for a deeper 
understanding and practical application of 
second language acquisition theories. This 
supports the findings of Alruwele’s study 
results (2018), where student teachers rated 
themselves highly in theoretical knowledge 
but expressed lower confidence in applying 
theoretical concepts in classroom settings. 
Similarly, Assalahi (2021) emphasized the 
necessity of bridging the gap between theory 
and practice in TESOL/TEFL. 

- Linguistic Knowledge: The results show 
that teachers need training in pragmatics, 
phonetics, semantics, phonology, and syntax 
to improve their linguistic knowledge and 
teaching practices. This finding is consistent 
with Alrashidi and Almuhaimeed study re-
sults (2023), which show that the teachers 
had a weak comprehension of how to apply 
linguistic theory to teaching second language 
learners as well as how to understand the the-
oretical and methodological advancements 

of TESOL/TEFL. Additionally, Assalahi 
(2021) identified linguistic knowledge as a 
key area for professional development, more 
enhancing the need for linguistic competen-
cy training.

Second question: What is the proposed training 
program designed to meet the training needs of 
secondary school English language teachers in 
light of the Specialized Professional Standards 
for English Language Teachers “SELT-2”?”

     A training program has been proposed based 
on the results of this study, which identified the 
need for enhanced competencies in language 
pedagogy among secondary school English 
teachers. This program addresses the training 
gaps and consistency with the “SELT-2”. 

Brief overview of the proposed training pro-
gram for secondary school English language 
teachers based on “SELT-2”: 

1. Program Overview:

     The proposed training program is an inclu-
sive professional development initiative aimed 
to improve the pedagogical competencies of sec-
ondary school English language teachers. It em-
phasizes the language pedagogy dimension of the 
‘SELT-2” standards. 

2. General objective of the program: 

     The proposed training program aims to meet 
the training needs of secondary school English 
language teachers in light of the specialized pro-
fessional standards for English language teachers 
(SELT 2).

     Also, aims to equip secondary school En-
glish language teachers with advanced skills and 
strategies for teaching English skills effectively, 
confirming that their teaching practices are re-
search-based and consistent with recent teaching 
methodologies

3. Target Group: Secondary school En-
glish language teachers in the Kingdom of 
Saudi Arabia.

4. Training Period: 3 months. 

5. Proposed training program structure:

     The proposed training program is structured 
into four modules, each designed to address spe-
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cific competencies outlined in “SELT-2”. These 
modules aim to cover the essential aspects of the 
language pedagogy dimension, including:

- Instructional strategies to enhance L2 
skills.

- Lesson planning and learning activity 
design.

- Assessment and feedback in L2 teaching.

- promote the use of innovative teaching 
methods that engage and motivate stu-
dents. 

Module 1: Effective instructional strategies for 
L2 skills development

Objective: Provide secondary school English lan-
guage teachers with cutting-edge research-based 
methods for teaching L2 skills effectively.

     This module emphasizes on research-based 
methodologies for developing key language 
skills to strengthen secondary school English 
language teachers’ understanding and applying 
effective teaching strategies.

Topics in this module:

- Current trends in research on L2 
skills: (listening, speaking, reading, writing, 
vocabulary, and grammar) Teachers will 
identify the most recent research results re-
lated to L2 skill development.

- Effective teaching strategies: Teachers will 
be present to evidence-based teaching meth-
ods for each skill area, such as: 

• Listening: predicting, listening for gist, 
listening for specific information, listen-
ing for detailed information, and drawing 
inference. 

• Speaking: Interactive speaking, 
role-playing, turn-taking and real-world 
conversations.

• Reading: Previewing, predicting, skim-
ming, scanning, guessing from context, 
monitoring comprehension, distinguish-
ing between fact and opinion.

•  Writing: product-based writing, genre-
based writing, process-based writing.

• Grammar: Task-based grammar teach-
ing, explicit and implicit processes.

• Vocabulary: vocabulary contextualiza-
tion techniques.

Training strategies:

- Workshops: trainers will model and illus-
trate practical lessons in L2 skills teaching.

- Micro-teaching: Teachers will practice 
new strategies in an encouraging environ-
ment and receive constructive feedback.

- Online Forums: collaborative online dis-
cussions to share strategies and ideas. 

Module 2: Lesson planning and learning ac-
tivity design:

Objective: Develop teachers’ skills in planning 
and sequencing lessons to meet curricular goals 
and student needs.

Topics in this module:

- Designing coherent, varied, flexible, and 
balanced learning activities: teachers will 
learn to create flexible lesson plans that ad-
dress multiple learning styles, proficiency 
levels, students’ needs and interests.

- Sequencing instruction: instruction on 
structuring lessons to meet lesson and mod-
ule level objectives (goals, objectives, ma-
terials, equipment, procedures, interaction, 
contingency plans, and consolidation).

- Differentiation strategies: Teachers will 
learn how to modify learning activities to 
support learners with varying proficiency 
levels (controlled activities, guided activi-
ties, and free activities)

Training strategies:

	 Practical workshops: Teachers will design 
their lesson plans and activities with guid-
ance from trainers.

	 Peer feedback: Teachers will work in pairs 
or small groups to review and receive con-
structive feedback on each other’s lesson 
plans. 
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Module 3: Assessment and feedback in L2 
teaching

Objective: enable teachers to design and imple-
ment effective assessment tools aligned with En-
glish language learning objectives.

     A key training component is developing Sec-
ondary school English language teachers’ ability 
to design and implement practical assessment 
tools that are linked to L2 learning objectives and 
content.

Topics in this module:

- Formative assessments: Creating assess-
ments that measure student progress across 
listening, speaking, reading, writing, vocab-
ulary, and grammar.

- Summative assessments: Designing as-
sessments that measure student achievement 
across L2 skills. 

- Assessment Criteria: Teachers will be 
trained in designing clear and measurable 
criteria for evaluating student levels (valid-
ity, reliability, and practicality).

- Alternative assessments: Discovering 
non-traditional assessment techniques 
like self/ peer assessment, journal, perfor-
mance-based assessment, and portfolios.

- Effective feedback: teachers will be trained 
to give constructive, actionable feedback for 
L2 learners related to learning objectives, 
including oral and written feedback such as 
metalinguistic feedback.

Training strategies:

	 Workshops: Teachers will create various as-
sessment tools, such as quizzes, rubrics, and 
checklists.

	 Peer review: Teachers will participate in 
collaborative review sessions to evaluate and 
improve their assessment designs.

	 Action research: Teachers will apply their 
assessment tools in the classroom and ana-
lyze their effectiveness by preparing action 
research. 

Module 4: Engagement and motivation.

Objective: Promote the use of innovative teach-
ing methods that engage and motivate students.

To enhance classroom engagement and promote 
student motivation, this module will present a va-
riety of instructional techniques.

Topics in this module:

- Task-Based Learning and communicative 
approaches: Application of real-life tasks 
and authentic communication methods to en-
courage learner engagement.

- Innovative and student-centered teaching 
strategies: that engage and motivate stu-
dents.

- Comparing different L2 teaching meth-
ods: Teachers will learn about different ped-
agogical approaches such as Task-Based 
Learning (TBL), Content and Language In-
tegrated Learning (CLIL), and Project-Based 
Learning (PBL).

- Technology integration: Practical appli-
cations of technology inside and outside a 
classroom, including digital tools (e.g., Goo-
gle Classroom, Padlet), gamification, and 
multimedia resources.

- Promoting motivation: Strategies for creat-
ing a motivating language learning environ-
ment, such as personal relevance, student au-
tonomy, and interesting topics, a classroom 
atmosphere. 

- Promotes high thinking skills: Strategies 
for developing critical thinking skills, cre-
ative thinking, and problem-solving skills.

- Contemporary issues and students’ per-
sonal experiences: Teachers will identify 
and use teaching techniques that link stu-
dents’ personal experiences and contempo-
rary issues to language learning.

Training strategies:

	 Interactive sessions: Teachers will be 
trained in integrating new technologies into 
lesson plans.

	 Teaching demonstrations: trainers and 
teachers will co-create and illustrate innova-
tive teaching approaches.
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	 Adaptation practices: Teachers will prac-
tice adapting lessons to include new strate-
gies, methods, and tools. 

6. Evaluate the effectiveness of the program:

- Classroom observations: to monitor how 
teachers apply the strategies.

- Teacher feedback: through questionnaires, 
interviews, and focus groups.

- Student performance results: to determine 
the impact of teacher development on stu-
dent learning outcomes.

7. The proposed training program fol-
low-ups:

- Follow-up workshops: periodic sessions to 
refresh learning and introduce emerging sec-
ond-language pedagogy trends.

- Communities of practice: online spaces 
where teachers can share resources, discuss 
challenges, and cooperate.

- Mentorship programs: Teachers will be 
paired with experienced mentors to provide 
continuous guidance and support.

- Arbitration: The proposed training program 
was checked for validity by 10 faculty mem-
bers specializing in TESOL/ TEFL.  Due to 
the comments given by the arbitrators, some 
of the parts were paraphrased.

- After finalizing the arbitration, the pro-
posed training program was ready to apply.

Recommendations:

In light of the findings, the researcher recom-
mends the following:

- Training programs for in-service second-
ary school English teachers should align 
with the “SELT-2” set by the Education and 
Training Evaluation Commission.

- Continuously considering the opinions of 
secondary school English teachers regard-
ing their training needs to enhance their mo-
tivation to participate in training programs.

Suggestions: 

- Assessing the training needs of 
intermediate English Language teachers in 
light of “SELT-1”.

- Effectiveness of the proposed train-
ing program based on the training needs of 
intermediate English language teachers in 
light of “SELT-1”.
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