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Abstract

ecent changes in the world have shifted many aspects of our lives. With technological advancement, the
Id of Education, as well as those in the areas of language teaching and applied linguistics have witnessed
nges in how language is taught and learned. As a result, new teaching models have risen as a response
ese changes. One of these teaching models is blended learning (BL), which combines face to face with
e instructions. The review of the current research indicates that even though the use of BL has in
ed in recent years, it has not been used or applied in Writing courses or on research surrounding BL in
urses. Therefore, the study emerged as a response to this limited research. It explored language
rceptions and experiences about replacing traditional ways of teaching English Writing with

el. The findings of the study indicate that BL can be used effectively in Writing courses. This

el allows for more language flexibility and engagement among language learners. Using this
Writing, however, involves some challenges such as lack of communication and interaction.
indicates that blended environments can bridge the gap between language classrooms and
, and that leads to improvement in their language skills.

Keywords: BL, English Writing teaching, English learning, adult language learners, English learning
technology
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Introduction: Perhaps one of the most comprehensive defi
) ) nitions of BL was written by Allen and Seaman

~ Recently, the world has witnessed rapid chang>010) who mentioned that blended course is the

es in all aspects of life, and education is not an expe of course that integrates online and in-person
ception. These unprecedented changes have shiffagryction. In blended course a significant percent
how education is delivered to learners across thgye of the information is provided online employ

globe. With technological advancement, the fielghg web-based interactions and usually features
of Education, as well as those in the areas of Segwer in-person sessions.

ond Language Teaching, Applied Linguistics, and ]
Teaching and Learning of English as a Foreign lan In terms of ESL/EFL pedagogy, Tomlinson
guage have witnessed changes in how language?@d Whittaker (2013) pointed out that the use of
taught and learned. The Covid-19 pandemic has ré¢ combination of traditional and online-based
shaped our teaching practices forever as more clai@aming allows for more authentic and engaging
es shifted to remote and online way of teachinganguage teaching and learning. BL bridges the gap
One of these ways is the rise of Blended Learnirfgetween language classrooms and the virtual world

(BL), which replaces traditional ways of Englishthat helps students acquire the language. Research

i er, 2013) indicated that digital learning is becoming
Garrison and Vaughan (2008) and Graham (200Q)ore widely manipulated in language classrooms

defined BL as the teaching system in which face-tg;s tools for fostering English teaching and learning.
face and computer mediated instructions are- corpgwever, research showed that BL can be used ef
bined. They added that this learning model was devebctively to teach the English language (Al Zumor

oped from the strengths of face-to-face and distange 51, 2013; Ramalingam et al., 2021; Syakur, et al.,
learning because it combines both types of learning 8§20; Quvanch & Na, 2020).

traditional classroom lectures and online learning are ) )

used in the teaching and learning process. Moreover, Regarding teaching through BL, Khan (2005)
Garrison and Kanuka (2004) explained that BL is th&entioned that for a BL model to be successful
carefully constructed combination of face-to-face an@nd effective, it needs to address eight different el
virtual instructions. Researchers noted that BL and hfments (see figure 1). These elements are: - Peda
brid learning is the same concept as both refer to tB@gical aspects, technological aspects, institutional
combination of face to face and online teaching eX@SPects, interface design aspect, evaluation aspects,
SHULHQFHV $ULVWLND -XDQGManagemept aeperlyregpurce support aspect, and
Hrastinski, 2019; Quvanch & Na, 2020). ethical aspects.

Figure 1
Elements of successful BL Teaching

| Pedagogy I
Technological :

Blended
Management 2 Technology
Learning

Interface
design

However, there seems to be scarcity in rers. Liu (2013) reminded us that even though the
search that examines the use of BL to teach acase of BL has increased in recent years, it has not
demic Writing and Grammar to language learnbeen used or applied in Writing courses or on re
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| G@ Enhancing English Writing Instruction: Harnessing the Potential
poens of Blended and Hybrid Learning Models I
search surrounding BL in writing courses. Theredeveloping eleventh grade language learners:Writ
fore, the study explores the potential of replacinghg abilities. The study included two groups: con
traditional ways of teaching academic Writing androl and experimental groups on which they taught
Grammar with BL. The study also aimed to investiWriting using a BL model. Both groups were tested
gate the potential advantages and the challenges s examine how BL affects the Writing abilities.
sociated with the use of BL strategies to teach boffhe results of the study showed that using BL has
Grammar and academic Writing. a significant effect on developing students’ writing
skills as they show obvious and significant differ
ences between their Writing in the pre-test and the
Accordingly, the present study explored th@ost-test. According to the researcher, a BL model
use of BL to teach English Writing. Specifically, theallows for more self-learning and learning autono
study aimed to answer the following questions: my as they practice their writing beyond classrooms

1.How do adult Saudi language learners respon their own pace. The researchers concluded by

to the use of the BL model in writing courses?® ating that BL enhances students’ participation and
9 “interaction in the learning process.

1.1 Research questions

2.What potential benefits does the BL model of
fer specifically for Saudi adult learners in-aca
demic writing courses?

In another research, Lam et al., (2018) inves
tigated the effectiveness of using a BL approach
to develop students’ argumentative Writing skills.
3.What challenges, if any, do Saudi languag&he study included three secondary level classes.

learners face when using the BL model inwrit The first and second classes were taught using a BL

ing courses? approach. The third group was taught argumenta
tive Writing using a traditional direct- instruction
approach. Data was collected through pre and post-

Research surrounding the use of BL to teadfsts, written essays, and interviews. The findings
English written skills is evolving. Several researctfuggested that the use of a BL approach positively
studies (e.g. Alrouji, 2020; Afrilyasanti et al., 2016;jmpacted students’ writing abilities. The researcher
Lam, et al., 2018; Wahyuni, 2018) examined th&entioned that BL is recommended over a teach
use of BL to teach different language domains iref-led direct-instruction mode because it allows for
cluding Reading, Writing, Speaking, and Listening@ more interactive, engaging, and relaxing learning
Most findings highlighted the importance of usinggnd teaching environment.
this teaching strategy becau_se it a_IIows formoredi |4 the same vein, Alrouji (2020) conducted a
verse and flexible language input, it can be an-effegy gy examining the efficaciousness of BL in de
tive learning strategy to teach English written skillsye|oping Saudi university learners’ skills in English

In a research study, Mofrad (2017) investiParagraph writing. To carry out the study, 70 EFL
gated the effectiveness of writing practice in &tudents participated in this study for six weeks.
blended learning environment with 60 EFL learnThe researcher applied a pre-test and post-para
ers. Participants were randomly divided into foupraph Writing test to collect data. These methods
groups: extroverted-blended, introverted-blendedvere used to determine the role of BL in reinforc
extroverted-traditional, and introverted-traditional /NG Writing abilities. The findings demonstrate that
based on their learning styles. In the blended {earfere was considerable divergence between the
ing environment, students employed various meroup that was taught in traditional methods and the
dia and technology to enhance their writing skillsgroup that was taught through BL strategy in favor
while the traditional setting did not incorporateOf the latter. Alrouji (2020), in this study, states that
these tools. The results showed that extroverted siffe finding approves the efficiency of BL strategy to
dents outperformed their introverted counterpartgnProve Saudi learners’ competence in paragraph
and those in the blended learning environment aVriting.
tained better results than those in traditional classes.  apother research study (Simbolon, 2021) in

Mofrad (2017) concluded by emphasizing that thgestigated the use of blended learning models in
integration of blended learning in writing COUrseoreign language classrooms. The author explored
can significantly enhance student engagement agi¢h importance of blended leaming, particularly
Improve writing outcomes. during the restrictions caused by COVID-19,-not
Moreover, Wahyuni (2018) looked at how BL carind @ scarcity of studies on students’ learning ex
be used when teaching English Writing. SpecificalPeriences with tools like WhatsApp. This research
ly, the study examined the effect of BL models ofvas conducted at a vocational university in indo

@ 2025 25
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nesia, corhining classroom meetings with online EFL and ESL environments.
learning. It aimed to examine students’ perceptions of
their learning experiences using WhatsApp and Go
gle Classroom. Data was collected through a questi

naire, open-ended questions, WhatsApp chat histo
and student work from Google Classroom. The resu : !
indicated that students had a positive perception 8?If—leat1r nlngBaLnd f‘”‘O”O”.‘V (;{Vah}{/unll, 2018)hAt t_he
their blended learning experience, although they e?ame Ime, plays a signiiicant role in ennancing

pressed concerns about internet connectivity anel clafianers mterac'uop with others. The BL dqes not only
ty of online instructions affect the learners’ performance, but also it has an im

pact on education settings. In other words, BL creates
Furthermore, Maghfiroh et al. (2024) explored thmteractive, engaging, and relaxed education milieu

various learning strategies used by students to legtram, et al., 2018, Ehsanifard et al., 2020).

English through e-resources in a blended learning

environment and identified the factors that influence 3. Method

their choice of these strategies. The study employed The study employed qualitative methodology for
descriptive-quantitative methods, involving paftici gata collection and analysis processes. This research
pants from two universities. The findings indicateqnethod allows the researcher to gain a complete pic
that participants favored blended leaming approachre of the study's topics or phenomenon. Also, the
es that combined online resources with face-to-fagge of qualitative research helped in understanding
instruction, as this method provided greater flexibilihe participants' opinions and perspectives regarding
ity and accessibility. Additionally, they reported thalhe yse of BL to teach English written skills. Creswell
blended leaming approaches enhanced their- mofng poth (2016) pointed out that qualitative research
vation to leam English, accommodated individuahjiows for more in-depth understanding of the partici
learning styles, and improved the perceived ease Qints’ perceptions and experiences.

learning. However, the study also identified several

challenges of BL, including technical issues with on 3.1 Data Gathering and Data Analysis

line platforms, a lack of interaction in virtual settings,
and difficulties in time management.

Overall, the above researchers have focused on
e efficacy of the BL on the different language skills.
e findings of these studies vary. BL has been found
' play a significant role in developing students’

In terms of data collection process, focus groups
and individual interviews were used to collect the

Furthmore, Wei et al. (2024) examined the-chahecessary data. The purpose of the individuakinter
lenges associated with using BL models in academiews was to elicit information about how language
ic English writing classes for high school students itearners perceive the use of BL to learn English.
China. This research addresses a gap in understandiig: interviews were guided by semi-structured pro
the specific hurdles faced by these students in sutditol with open-ended questions. The focus groups
contexts. The study utilized semi-structured interviewisicluded discussion about the use of BL in Writing
with students to identify various challenges, includingourses. The participating language learners and
unfamiliarity with technology, language proficiencyinstructors engaged in meaningful and interactive
limitations, communication barriers, and issues witidiscussion about what they like/dislike about using
technological adaptation. The findings underscore thgth components of traditional and online teaching
importance of peer support and collaborative learnirig their courses. Figure 2 illustrates the data collec
to assist educators and learners in navigating blendésh and analysis process:

Figure 2
The Data Collection and Analysis Process

Literature Review

* Blended learning
¢ English writing

Research

Questions

Data Collection Data Analysis

¢ Focus Group * Descriptive Analysis
* Individual Interviews * Thematic Analysis
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In terms of the data analysis process, thematentioning that the data analysis process was
ic analysis was used to answer the research quesiided by the research questions.
tions. Thematic analysis enables researchers to
transcend the process of recording explicit terms 3.2 Settings And Participants

fand g_xpr(_essions and i_ns_tead conce_ntra_te_ on the The study was conducted during the 2021-2022
|den_t|f_|cat|on and d_esgr|pt|on of bath implicit andacademic year and covers two consecutive semes
explicit concepts within the data set (Guest et alters. The participants of the study involved 24
2011). adult language learners enrolled in intensive lan

Moreover, the data analysis process weguage programs in Saudi Arabia (see Table I). Re
through two different phases: initial coding andyarding the language learners, the sample included
focused coding (Charmaz, 2014). Initial eod participants with mixed language proficiency-lev
ing involved reading the participants’ responsesgls: beginners, intermediate, and advanced levels.
marking the underlying ideas, taking notes, makThe participants were enrolled in Writing courses
ing connections, and finally assigning codes. Thighich consisted of two main components: Aca
phase also involved a deep, rich, and open expldemic Writing and Grammar. The Writing compo
ration of the data, allowing codes to emerge. Theent is designed to develop students’ writing-abil
second phases, focused coding, included-ideities and prepare them for the academic Writing
tifying the most recurrent and significant codesised in the university. The Grammar component
from the initial coding process. This helped thes designed to equip language learners with a solid
researchers rework the initial coding into more ingrounding in grammar rules and terminology. The
clusive categorical and broader units, which wertollowing table includes more information about
lately merged into overarching themes. It is worttthe participants:

Table 1
The Study Participants
The Study Participants
Groups Numbers of learners Proficiency Level
1 8 advanced
2 6 High-intermediate
3 5 Low intermediate
4 5 Beginners
4. Results & Findings Grammar with BL. The study also investigated

. - tl'fe potential advantages, and the challenges asso
Given the prevalence of access to the digita . :
: : Clated with the use of BL strategies to teach both
world, there is an opportunity to further explore . "
) . Grammar and academic Writing.
language learning and teaching models. As recent
attention to the importance of distance and BL ~ To achieve these goals, qualitative research
has increased, there is a need to understand thethodology was employed. Analysis of the
benefits and drawbacks of using these models gualitative data revealed the participants’-per
language teaching and learning. However, the reeptions and experiences regarding the use of BL
view of the current literature indicates that therenodels in Writing courses. The following section
is limited research that examines the use of Btepresents the study findings based on each re
to teach academic Writing and Grammar. Thussearch question. Figure 3 includes thematie ma
the study explores the potential of replacing tratrix of learners’ responses about each research

ditional ways of teaching academic Writing andquestion:
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Figure 3
The Research Questions and Emerged Themes

ROs
Research Question 1 Research Question 2 Research Question 3
Blended learning as an Flexibility in Lack of
instructional model language learning communication
Themes
Rlended leaeningas Learning autonomy Lack of interaction

assessment model

Research Question 1: How do adult Saudi spond to shifting to BL model in Writing courses.
language learners respond to the use of the BL To answer the question, the learners were asked
model in writing courses? to express their opinions and thoughts on how

BL differs from traditional ways of teaching and

One of the objectives of the research study waghether they prefer it over traditional classes.
to explore how language learners in Saudi Arabi@ihe qualitative analysis of the data revealed two
perceive the use of BL to teach English Writinghemes: BL as instructional model and BL as as
and Grammar. The first research question aimegéssment model. The following table (Table 2) in
to explore how adult English language learners rejydes the them descriptions:

Table 2
Question 1 Themes Description

Themes Description
This theme refers to the participants’ opinions about
BL as an instructional  implementing BL for instructional purposes in Writing
model courses. It also reflects the use of a blended environment to
deliver language content.
This theme retlects the participants’ opinions regarding the

BL as assessment use of BL as a model to assess their learning progress. It is
model also related to the relationship between BL model and
_ language assessment.
THEME 1: BL AS AN INSTRUCTIONAL What | think of this Writing course is how it
MODEL transfers to two courses, not only one. Sometimes,

The participants reported that the BL modl fO(_:us more on online courses, other times, 1 pre
. i fer in person for the Writing. We have access to
el was used for instructional purposes. In other o )
- ) . many activities and lessons. We can log in and
words, participants mentioned this model was uti oo : .
. . . — start Writing immediately. We also receive feed
lized effectively for direct and indirect classroom . . .
. . S L back within the same time. [Participants 4]
instructions. This includes delivering class con
tent, providing teaching materials, tips, and guide  The new class is interesting because it is similar
lines, differentiating classroom activities, askingo having regular classes but with an online option.
and answering questions, and engaging in meafhe teacher uploads the presentation, explains ev
ingful discussion. This was exemplified in theseerything, and we listen then answer the questions.
three responses: It's like having two classes but in fact it's only one.

The teacher asks us to finish the Writing exeLPartlupants 1]

cises online. He introduces the lesson in class first.  All in all, students’ responses indicated that

Then, [asks] us to continue the activities on the orblended environment is an effective and flexible

line board... many materials are uploaded onlineeaching model. This model can be used to deliv

for us to use and finish. [Participants 12] er instructions as well as introduce Writing topics,
lessons, or tasks.
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THEME 2: BLAS ASSESSMENT MODEL in-class exams. [Participants 19]

Most of the participants mentioned that a | hope we can do that for the Reading and
blended environment is effective as an asses&rammar quizzes and exams. For Writing exam
ment model. This means that BL models allovalso. We had several activities that we had to fin
language teachers to evaluate students’ learnimgh online. We received feedback for these Writ
and language development in Writing coursedng exercises. [Participants 24]

The participants specified that the combina

tion of in-person and online components of the To sum up, the participants’ responses-indi
P P cated that they think blended model can be used

courses increased the chances for more Wm'rt% evaluate their writing skills. According to the

ztnuddsr?tiqmg tasks. As mentioned by these thrt[%%lrticipants, blended model can be considered

as an effective alternative to traditional testing
Yes, | like Writing online and in class too.methods.
One of the Writing portfolios was submitted-on
line. We had the score within 2 hours. So it's IikeT.

. i, - Its
having the Writing exam in class. | felt relaxedd
doing it. It's a good idea to have all our exams
online. [Participants 13] Another goal of this research study was to ex

. . lore the potential benefits of using BL to teach

As my class mentioned, the online part w

used for Writing quizzes and marked exercises nglish Writing and Grammar. The data analysis

. . of the data from the focus groups and individual
We had several quizzes online. We had to login . I . )

) o : .. .~ Interviews indicated the two emerging themes:
and write paragraphs with limited time. It's simi

lar to the classes during the corona lockdown twFIexIbIIIty in language learning and Student-cen

years ago. But this time, we have both online an@lrsg ilr:ﬁ;rglr:agé Themes were described and de

Research Question 2: What potential bene
does the BL model offer specifically for Sau
i adult learners in academic writing courses?

Table 3
Question 2 Themes Description

Themes Description

This theme refers to the participants’ opinions about how a
Flexibility in language BL model promotes flexibility when learning English
learning Writing. Flexibility is continually mentioned as benefits of
using a blended environment in Writing courses.
Learning autonomy is another benefit of using blended
. models in Writing courses. According to the participants, a
Learning autonomy blended environment promotes more self-learning and
autonomy.

THEME 3: FLEXIBILITY IN LANGUAGE It's more flexible, comfortable, and easy to do.
LEARNING [Participants 8]

One of the most cited benefits of using BL mod | really love the writing part. We are free to do
el to teach Writing is flexibility. This refers to the it at the time and place we like. | mean, we are free
flexibility and freedom to manage and deliver theo finish the writing tasks in our homes... writing
contents, design classroom materials, interact wiik one of the most difficult subjects. Doing it from
students, and assess their progress. Flexibility albome when we are relaxed is great. | hope we can
means creating a learning environment that is crelo that for the Reading and Grammar quizzes and
ative, filled with authentic and meaningful activi exams. [Participants 24]

ties. As mentioned in these responses: One of the good points is that we have enough

For me, practicing my Writing in class andtime to practice where and when we want. It's not
online is beneficial. 1 have more time to finishsimilar to the classes where we have to sit for lim
the activities... | have more time to start thinkingited time. Having the online section helps us prac
brainstorm, write an outline, and start the Writingice on our own. In my opinion, this is useful and
process... Sometimes, | don't have the desire teelpful for me. [Participants 9]
write in class, so writing online fixes this issue.
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In summary, flexibility in language learningmore time to do it ourselves. It's like we control
emerged as a key theme regarding the benefits lmbw and when we write. It's not like other online
using the BL model to teach writing. Participantslasses, because the teacher will follow up with us.
highlighted that blended environments allow foiSo it's like, you learn, write, finish the task, and then
more freedom in terms of when and how they will check that with you. We have to do all the
learn English, contributing positively to their over work. It's a good thing | believe. [Participants 11]

all learning experience. This flexibility, according .
to the participants, not only accommodates—inde‘Ctua"y’ there are many helpful and useful things

vidual learning styles but also alleviates the pre? l;gugethrlzsn%vxsr:gleéh%? \[,?Le;gdt%daégrqelg |;||vsv;v es
sure often associated with traditional classroor} >P . Y
: : : ..a good thing when we have the choice to make
settings. By allowing learners to engage withwrit L . o
ing tasks at their own pace and in a comfortabRome decisions about our own learning. [Partici
environment, the BL model fosters a more relaxeeamS 16]
and productive learning atmosphere. Ultimately, increasing self-learning and autonomy
THEME 4: LEARNING AUTONOMY was another reported benefit of using BL in writ
' ing course. The participants mentioned that this
Another cited benefit of using BL model in writ model improves their abilities to be responsible
ing courses is learning autonomy. This refers téor their own learning, and that enhanced and im
the learner’s ability to be responsible for their owrproved their self-learning skills.

learning and support independent learning, which Research Question 3: What challenges, if

Iee_lds to er]hanced and improved . self—learningny do Saudi language learners face when-us
skills. Learning autonomy was described by Ben_ "

son and \oller (2014) as the capacity to make in"9 the BL model in writing courses?
dependent choices regarding what one does, rather  The third research question highlighted the
than being directed or shaped by others. Accora@hallenges that were expressed by the participants
ing to the participants, a blended environment praegarding the use of BL in writing courses. The
vides them with resources and allows them to benalysis of the data from the focus groups and
autonomous learners and become responsible fiadividual interviews indicated two emerging
the pace and direction of their learning. As menthemes: lack of communication and lack of inter
tioned in the following responses: action. According to Azmat & Ahmad (2022), the
bsence of social connection in online classrooms
iminished learning efficacy. In the same vein,
B/Iatei (2022) found that the primary challenge for
Students during online learning was the lack of op
ortunity to engage in practical tasks physically.
aLﬁk of student involvement, less social connec
ion, and little teacher-student interaction.

The thing is that the class is becoming mo
difficult. Now, we have to do the activities on our
own. We have to know when to start and when t
finish. It's like we design our own class with all
activities and exercises. | think the students b
come the teacher and the teacher just observes
work. It's difficult but enjoyable. [Participants 22]

Yes, | agree with [participants22]. We have Themes were described and defined in Table 4

Table 4
Question 3 Themes Description

Themes Description

Lack of communication refers to the absence of
teacher-student and student-student communication
in writing courses as a result of using a blended
environment.

Lack of communication

Lack of interaction refers to the diminished
classroom engagement and interaction between
students and teachers, as well as among the students
themselves.

Lack of interaction

THEME 5: LACK OF COMMUNICATION the lack of communication. This idea was echoed

The first theme that emerged from the data abotlf}trOUgh all the participants ar_m! is, therefore; pre
. . " . sented as one theme. The participants argued that the
the challenges of using BL in writing courses is _. s
online part caused a lack of communication between
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them and their instructors. Also, the participantask questions and correct our mistakes in the same
pointed out that there was no teacher-student atiche. [Participants 20]

student-student communication in writing courses

. . : No, | think it's difficult to ask questions about the
as a result of using a blended environment. This was _. .
. . ) opics. When we meet, we can ask as many questions
illustrated in these responses:

as we like. There is no time for that in online classes.
We don't have enough time to discuss or agkiso, we can't talk to eachother like in classes.-[Par
guestions. The online part is not clear. | mean, theipants 17]
tming, the Iocatlon,.and the problems with thg nter Ultimately, the participants mentioned that blend
net. We have questions for the teacher and with eaca . . : .
€d environment lacks continued interaction between
other. In-person classes are clearer and more caon . . .
. . . .Students and their teachers or/and with their class
venient. That why we think the online part there is . . .
. C . mates. This challenge not only affects their learning
no connection and communication with our teacher. ~ . but also hind heir abili .
[Participants 3] experience ut also hinders t eir a ility to receive
timely feedback and support, which are crucial for
| believe the problem is that we cannot-condeveloping their writing skills.
municate with the teacher. We can send an email, but
sometimes, we need immediate response. In online
classes, we have to wait until the teachers reply e implementation of BL in language teaching and
our posts or questions. It takes a long time to receil@arning carries many academic benefits for both
answers or feedback for our writing. [Participants 17pnguage instructors and learners. It bridges the gap
_ . between fully online courses and traditional mod
At the beginning, we were asked to write in class L .
. , . els. The study findings support the claims that the
Then, if we don’t have enough time, we are asked }o . .
; , : earning process as well as the learning outcomes are
complete the task online. It's good but sometimes we_ ... ) i
. . . . . positively affected by implementing BL. Therefore,
missed the instruction, and we need to wait to receiye L T
. . . . . ased on these findings, three implications are pro
emails. There is no direct connection with the teach

ers. For me, this was not helpful. [Participants 12] posed.

5. Implications

Eventually, there was a sense of disappointment To begin with, English writing-focused courses
amona the a>r/t,ici ants about the lack of E(F))mmunic'homd increasingly adopt BL approaches instead of
9 b P relying solely on traditional teaching methods or ful

cation when using blended model to teach wrmnq. online courses. This teaching model increases the

Thls lack of communication was caused by the Orﬁ/exibility of language teaching and allows for more
line component of the course.

learning and teaching “freedom”. BL provides great
THEME 6: LACK OF INTERACTION er leeway in how languages are taught, as pointed out

In addition, multiple participants mentioned theb y Osman and H‘?‘mz""h (2020). They expand by say
. ! . ing that adaptability stems from a number of sourc

lack of interaction as a challenge of using blended™ . ) o o
: " . i . —es, including the following: the nature of the activity
models in writing courses. Learning writing requires - .
; . . . . itself, the accessibility of resources, the preservation
consistent direct and indirect interaction and engage . )
. of face-to-face meetings between instructors and

ment between students and their classmates or théir . o o
students, and the celebration of individual diversity.

teachers. The participants believed that these typE S ) -

: . , exibility in language teaching and learning is-per
of interaction were not available to them because oeive d as a tool that bromotes and leads to creativi
the hybrid nature of the course. As these participan?s P .
explained: Moroever, more training opportunities should be

No, the problem is that we can't speak Wiﬂprowded for Ianguagg m;tructors using BL models
- ! to_enhance communication and create more-inter

our teachers about writing mistakes. \We can see our

scores without any correction or discussion. Somé&' ctive content. Many participants noted challenges

. i In communication with their instructors, suggesting
times, we correct our own writing and our class - o . .

- . , tpat limited accessibility and options might have
mates’ writing. Online, we can't do that because o . o _—
the class time and location. [Participants 2] contributed to this issue. They felt that the activities

' designed by instructors could be enhanced to better
The issue is that there is no live discussion apriomote meaningful interactions, which would-os
the sessions where we ask questions and revive #ively impact their overall learning experience. This

swers. Regular classes are like workshops. We ciitk of communication caused disturbance to the
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class flow and overall class interaction. This implilearn English across the globe. One of the teaching
cation is supported by Simbolon’s research (20213pproaches that helps in bridging the gaps in these
which highlights the necessity for lecturers’ prefestransition years is BL. Research shows that BL is a
sional development to enhance student successt@aching method that can be used to replace tradition
blended learning environments. Singh (2021) real ways of teaching and learning. However, several
minded us that to ensure effective utilization of theuestions remain unanswered regarding the-effec
online components, instructors need to be equippésleness of this method on students’ achievement
with knowledge and skills to succeed in teachingnd their language learning. Therefore, this research
using a BL approach. The training should focus owas conducted in a response to these concerns and
every element of a blended model such as buildingnswers these questions regarding the use of BL in
designing, implementing, and evaluating blendedriting courses.

courses. Ma’'arop and Embi (2016) and Gedik et al.,

(2013) pointed out thatitis important to proV'de{:onshowed a positive attitude and perceptions toward

tinuous training for language instructors on Bl-the " . | Enalish ifically writing. Thi
ory and pedagogy to increase their knowledge aboltll%mg B!‘ o learn English, spec cally wriing. This

; : del increases language teaching and learnin
this teaching approach. rmoces 'anguag ) 9

flexibility and creativity. It also allows for more en
Furthermore, the training should include somgagement among language learners. These results

practical components to develop the necessary skiise supported by research (e.g. So & Lee, 2013; Qu
needed to conduct the course and to continuouskanch, & Na, 2020) which consider BL approaches
enhance the effectiveness of delivery. So and Less effective, useful, and helpful models to improve
(2013) emphasized the urgent necessity for-traimvriting skills. The importance of using BL lays in
ing language teachers in blended environments, having a flexible environment that can o be modified
it necessitates educators to deliver content, provi@ecording to the learning environment and academic
feedback on students’ writings, engage with studenteed (So & Lee, 2013). With a blended environment,
using diverse learning tools, encourage communickanguage teachers can provide students with plenty
tions, oversee the writing process, and handle tin@# writing activities that match their academic needs
effectively. and language proficiency. The flexibility of a blend
In terms of future research. the (?d model can be also beneficial in terms of evaluat
o present stu o learners’ written skills and assessing their writin
addresses a need for change in how language class 9 9
es are delivered for adult English language learnefd 09'€SS (Quvanch & Na, 2020).
While the study shed light on the importance of using  Another significant finding is the freedom as
BL in learning and teaching of English, some guesociated with the use of BL for learning English in
tions about the effectiveness of this teaching modgkeneral and writing in particular. The model aceom
are still unanswered. Therefore, future study shoulthodates personalized learning paces, enabling learn
focus on investigating the effectiveness of BL orers to study whenever and wherever it is convenient
the learning process. That is, more research studr them. This flexibility not only caters to individual
ies should examine how BL models can lead to idearning styles but also alleviates the pressure often
creased and enhanced learning progress and achideeind in traditional classroom settings. By allowing
ment. Moreover, the participants of this study includ&arners to engage with writing tasks at their own
only language learners. Thus, future research shoyddce and in a comfortable environment, the BL-mod
also focus on exploring language instructors’ percegel fosters a more relaxed and productive learning at
tions and experiences about the use of BL to teadmosphere (Wu et al., 2024). This, in turn, enhances
English various skills. Also, more research coulanotivation and encourages deeper engagement with
focus on the potential of using BL as differentiatiorthe writing process, ultimately leading to improved
tools. BL has the potential to provide challenging andutcomes.
engaging language activities for learners regardless
of their language proficiency.

The findings indicated that language learners

It is noted that the study, however, raised some
guestions about the lack of communication when
6. Discussion and Conclusion using BL in writing courses. Communication is an

'méjortant component of writing courses. When it

In recent years, the world has witnessed changi:e L . . .
. . omes to writing in a FL, immediate and continuous
in how language is taught and learned. The pandem

ic impacted the teaching practices used to teach ccaﬂmunication with learners is essential to avoid
rustration and low self-efficacy. Adas and Bakir
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(2013) stated that communication is important in and recognize that broader applicability may be lim
BL model in order to create a supportive and motited. Future research with a larger and more diverse
vating environment for all learners. This will im sample could help validate or expand upon these
prove their independent writing skills in terms offindings.

quality and quantity (Wahyuni, 2018). The second limitation relates to the learners’ re

One of the challenges raised by the participargponses during focus groups and interviews. Due to
is the lack of immediate feedback they receive faheir low proficiency levels, some participants chose
their performance, which can hinder their learningo answer questions in Arabic, believing this would
process in several ways. Without immediate feedllow them to convey their opinions more effec
back, learners may not fully understand their-midively. Although their responses were translated into
takes when they occur, leading to repeated erroEnglish, this process may have resulted in the loss
and confusion in future tasks. Additionally, the abof nuance or meaning, potentially impacting the re
sence of prompt responses can reduce motivatidiability of the data.
as students may feel disconnected from their-prog
ress and less encouraged to engage with the mat%g'%
al. Delayed feedback also restricts learners’ abili
to make timely adjustments to their strategies or a
proaches, ultimately impacting their developme
and mastery of skills.

The third limitation is associated with the guali
ive nature of the study. While qualitative methods
ffer depth of understanding, incorporating quantita
[tive elements could have provided a more compre
Yensive picture of participants’ perceptions regarding
the use of blended learning (BL) in writing courses.
Another concern raised by language learnersAsmixed-methods approach would allow for a more
lack of interaction between students and instructorextensive analysis and could enhance the genreraliz
Teaching writing requires teachers to provide implicability of the results by capturing a broader spectrum
it and explicit feedback about their writing. In persorof learner experiences and perceptions.
interaction, according to the participants, helps them

T : In summary, while this study sheds light on the
not only receive immediate feedback but also engage . o :
. . ) . S erceptions of the specific group of Saudi language
in meaningful interaction about their writing errors.

learners, further research with a larger and more var
Ultimately, as a result of rapid changes in oued population is necessary to draw more definitive
world, language teaching and learning need to lmonclusions and support broader generalizations
flexible and effective. This study as well as currendbout the effectiveness of blended learning iA lan
research indicate that the use of digital, hybrid, angliage education.
blended environments usually resulted in more mo
tivating and inspiring language classes. BL replaces
and becomes an alternative for both traditional anéidas, D., & Bakir, A. (2013). Writing difficulties
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