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تعزيز تعليم الكتابة باللغة الإنجليزية: استغلال إمكانيات نماذج التعلم المدمج والهجين

مجلة العلوم الإنسانية 
دورية علمية محكمة تصدر عن جامعة حائل 

المستخلص
تغيرت جوانب عديدة من حياتنا بسبب التطورات الحديثة في العالم. مع التقدم التكنولوجي، شهدت مجالات التعليم، بما في ذلك تدريس اللغات 
واللسانيات التطبيقية، تغييرات ملحوظة في كيفية تدريس اللغة وتعلمها. نتيجة لذلك، ظهرت نماذج تدريس جديدة استجابةًً لهذه التغيرات. من 
بين هــذه النمــاذج، يأتي التعلــم المدمــج، الــذي يجمــع بين التعليــم الحضــوري والتعليــم عــن بُعُــد عبر الإنترنــت. تــشير مراجعــة الأبحــاث الحاليــة إلى أنــه 
رغم زيادة استخدام التعلم المدمج في السنوات الأخيرة، إلا أنه لم يتم تطبيقه بشكل كافٍٍ في مقررات الكتابة أو في الأبحاث المتعلقة بها. لذلك، 
جاءت هذه الدراســة لتغطية هذا النقص في جوانب البحث في هذا المجال. استكشــفت الدراســة تصورات وتجارب متعلمي اللغة حول اســتبدال 
الطــرق التقليديــة في تدريــس الكتابــة باللغــة الإنجليزيــة بنمــوذج التعلــم المدمــج. تــشير نتائــج الدراســة إلى أنــه يمكــن اســتخدام التعلــم المدمــج بفعاليــة في 
مقــررات الكتابــة، حيــث يوفــر هــذا النمــوذج التعليمــي مزيــدًًا مــن المرونــة والتفاعــل بين متعلمــي اللغــة. ومــع ذلــك، يتضمــن اســتخدام هــذا النمــوذج 
لتدريس الكتابة بعض التحديات، مثل نقص التواصل والتفاعل. كما توضح الدراسة أن البيئات المدمجة يمكن أن تسد الفجوة بين فصول اللغة 

والعــالم الافتراضــي، ممــا يــؤدي إلى تحــسين المهــارات اللغويــة للمتعلــمين.
الكلمات المفتاحية: التعليم المدمج، تعليم الإنجليزية، تدريس الإنجليزية، تعليم الإنجليزية للكبار، تدريس الإنجليزية بالتقنية.

Abstract
Recent changes in the world have shifted many aspects of our lives. With technological advancement, the 
field of Education, as well as those in the areas of language teaching and applied linguistics have witnessed 
changes in how language is taught and learned.  As a result, new teaching models have risen as a response 
to these changes. One of these teaching models is blended learning (BL), which combines face to face with 
online instructions. The review of the current research indicates that even though the use of BL has in-
creased in recent years, it has not been used or applied in Writing courses or on research surrounding BL in 
Writing courses.  Therefore, the study emerged as a response to this limited research. It explored language 
learners’ perceptions and experiences about replacing traditional ways of teaching English Writing with 
blended model. The findings of the study indicate that BL can be used effectively in Writing courses. This 
learning model allows for more language flexibility and engagement among language learners. Using this 
model to teach Writing, however, involves some challenges such as lack of communication and interaction. 
The study also indicates that blended environments can bridge the gap between language classrooms and 
the virtual world, and that leads to improvement in their language skills. 

 Keywords: BL, English Writing teaching, English learning, adult language learners, English learning 
technology
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         Introduction:

         Recently, the world has witnessed rapid chang-
es in all aspects of life, and education is not an ex-
ception. These unprecedented changes have shifted 
how education is delivered to learners across the 
globe. With technological advancement, the field 
of Education, as well as those in the areas of Sec-
ond Language Teaching, Applied Linguistics, and 
Teaching and Learning of English as a Foreign lan-
guage have witnessed changes in how language is 
taught and learned. The Covid-19 pandemic has re-
shaped our teaching practices forever as more class-
es shifted to remote and online way of teaching. 
One of these ways is the rise of Blended Learning 
(BL), which replaces traditional ways of English 
teaching and learning. 

      Garrison and Vaughan (2008) and Graham (2006) 
defined BL as the teaching system in which face-to-
face and computer mediated instructions are com-
bined. They added that this learning model was devel-
oped from the strengths of face-to-face and distance 
learning because it combines both types of learning as 
traditional classroom lectures and online learning are 
used in the teaching and learning process. Moreover, 
Garrison and Kanuka (2004) explained that BL is the 
carefully constructed combination of face-to-face and 
virtual instructions. Researchers noted that BL and hy-
brid learning is the same concept as both refer to the 
combination of face to face and online teaching ex-
periences (Aristika & Juandi, 2021; Grgurović, 2017; 
Hrastinski, 2019; Quvanch & Na, 2020). 

      Perhaps one of the most comprehensive defi-
nitions of BL was written by Allen and Seaman 
(2010) who mentioned that blended course is the 
type of course that integrates online and in-person 
instruction. In blended course a significant percent-
age of the information is provided online employ-
ing web-based interactions and usually features 
fewer in-person sessions.

       In terms of ESL/EFL pedagogy, Tomlinson 
and Whittaker (2013) pointed  out that the use of 
the combination of traditional and online-based 
learning allows for more authentic and engaging 
language teaching and learning. BL bridges the gap 
between language classrooms and the virtual world 
that helps students acquire the language.  Research-
ers (e.g., Banditvilai, 2016; Tomlinson & Whittak-
er, 2013) indicated that digital learning is becoming 
more widely manipulated in language classrooms 
as tools for fostering English teaching and learning. 
However, research  showed that BL can be used ef-
fectively to teach the English language (Al Zumor 
et al. 2013; Ramalingam et al., 2021; Syakur, et al., 
2020; Quvanch & Na, 2020).

      Regarding teaching through BL, Khan (2005) 
mentioned that for a BL model to be successful 
and effective, it needs to address eight different el-
ements (see figure 1).  These elements are:  Peda-
gogical aspects, technological aspects, institutional 
aspects, interface design aspect, evaluation aspects, 
management aspect, resource support aspect, and 
ethical aspects.

        However, there seems to be scarcity in re-
search that examines the use of BL to teach aca-
demic Writing and Grammar to language learn-

ers. Liu (2013) reminded us that even though the 
use of BL has increased in recent years, it has not 
been used or applied in Writing courses or on re  
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search surrounding BL in writing courses. There-
fore, the study explores the potential of replacing 
traditional ways of teaching academic Writing and 
Grammar with BL. The study also aimed to investi-
gate the potential advantages and the challenges as-
sociated with the use of BL strategies to teach both 
Grammar and academic Writing.  

         1.1	Research questions

       Accordingly, the present study explored the 
use of BL to teach English Writing. Specifically, the 
study aimed to answer the following questions:

1.	How do adult Saudi language learners respond 
to the use of the BL model in writing courses?

2.	What potential benefits does the BL model of-
fer specifically for Saudi adult learners in aca-
demic writing courses?

3.	What challenges, if any, do Saudi language 
learners face when using the BL model in writ-
ing courses?

         2. Literature Review

      Research surrounding the use of BL to teach 
English written skills is evolving. Several research 
studies (e.g. Alrouji, 2020; Afrilyasanti et al., 2016; 
Lam, et al., 2018; Wahyuni, 2018) examined the 
use of BL to teach different language domains in-
cluding Reading, Writing, Speaking, and Listening. 
Most findings highlighted the importance of using 
this teaching strategy because it allows for more di-
verse and flexible language input, it can be an effec-
tive learning strategy to teach English written skills. 

      In a research study, Mofrad (2017) investi-
gated the effectiveness of writing practice in a 
blended learning environment with 60 EFL learn-
ers. Participants were randomly divided into four 
groups: extroverted-blended, introverted-blended, 
extroverted-traditional, and introverted-traditional, 
based on their learning styles. In the blended learn-
ing environment, students employed various me-
dia and technology to enhance their writing skills, 
while the traditional setting did not incorporate 
these tools.The results showed that extroverted stu-
dents outperformed their introverted counterparts, 
and those in the blended learning environment at-
tained better results than those in traditional classes. 
Mofrad (2017) concluded by emphasizing that the 
integration of blended learning in writing courses 
can significantly enhance student engagement and 
improve writing outcomes.

     Moreover, Wahyuni (2018) looked at how BL can 
be used when teaching English Writing. Specifical-
ly, the study examined the effect of BL models on 

developing eleventh grade language learners’ Writ-
ing abilities. The study included two groups: con-
trol and experimental groups on which they taught 
Writing using a BL model. Both groups were tested 
to examine how BL affects the Writing abilities. 
The results of the study showed that using BL has 
a significant effect on developing students’ writing 
skills as they show obvious and significant differ-
ences between their Writing in the pre-test and the 
post-test. According to the researcher, a BL model 
allows for more self-learning and learning autono-
my as they practice their writing beyond classrooms 
at their own pace. The researchers concluded by 
stating that BL enhances students’ participation and 
interaction in the learning process. 

      In another research, Lam et al., (2018) inves-
tigated the effectiveness of using a BL approach 
to develop students’ argumentative Writing skills. 
The study included three secondary level classes. 
The first and second classes were taught using a BL 
approach. The third group was taught argumenta-
tive Writing using a traditional direct- instruction 
approach. Data was collected through pre and post-
tests, written essays, and interviews. The findings 
suggested that the use of a BL approach positively 
impacted students’ writing abilities. The researcher 
mentioned that BL is recommended over a teach-
er-led direct-instruction mode because it allows for 
a more interactive, engaging, and relaxing learning 
and teaching environment.

     In the same vein, Alrouji (2020) conducted a 
study examining the efficaciousness of BL in de-
veloping Saudi university learners’ skills in English 
paragraph writing. To carry out the study, 70 EFL 
students participated in this study for six weeks. 
The researcher applied a pre-test and post-para-
graph Writing test to collect data. These methods 
were used to determine the role of BL in reinforc-
ing writing abilities. The findings demonstrate that 
there was considerable divergence between the 
group that was taught in traditional methods and the 
group that was taught through BL strategy in favor 
of the latter. Alrouji (2020), in this study, states that 
the finding approves the efficiency of BL strategy to 
improve Saudi learners’ competence in paragraph 
Writing.

       Another research study (Simbolon, 2021) in-
vestigated the use of blended learning models in 
foreign language classrooms. The author explored 
the importance of blended learning, particularly 
during the restrictions caused by COVID-19, not-
ing a scarcity of studies on students’ learning ex-
periences with tools like WhatsApp. This research 
was conducted at a vocational university in Indo-
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nesia, combining classroom meetings with online 
learning. It aimed to examine students’ perceptions of 
their learning experiences using WhatsApp and Goo-
gle Classroom. Data was collected through a question-
naire, open-ended questions, WhatsApp chat history, 
and student work from Google Classroom. The results 
indicated that students had a positive perception of 
their blended learning experience, although they ex-
pressed concerns about internet connectivity and clari-
ty of online instructions. 

      Furthermore, Maghfiroh et al. (2024) explored the 
various learning strategies used by students to learn 
English through e-resources in a blended learning 
environment and identified the factors that influence 
their choice of these strategies. The study employed 
descriptive-quantitative methods, involving partici-
pants from two universities. The findings indicated 
that participants favored blended learning approach-
es that combined online resources with face-to-face 
instruction, as this method provided greater flexibil-
ity and accessibility. Additionally, they reported that 
blended learning approaches enhanced their moti-
vation to learn English, accommodated individual 
learning styles, and improved the perceived ease of 
learning. However, the study also identified several 
challenges of BL, including technical issues with on-
line platforms, a lack of interaction in virtual settings, 
and difficulties in time management. 

      Furthmore, Wei et al. (2024) examined the chal-
lenges associated with using BL models in academ-
ic English writing classes for high school students in 
China. This research addresses a gap in understanding 
the specific hurdles faced by these students in such 
contexts. The study utilized semi-structured interviews 
with students to identify various challenges, including 
unfamiliarity with technology, language proficiency 
limitations, communication barriers, and issues with 
technological adaptation. The findings underscore the 
importance of peer support and collaborative learning 
to assist educators and learners in navigating blended 

EFL and ESL environments.

      Overall, the above researchers have focused on 
the efficacy of the BL on the different language skills. 
The findings of these studies vary. BL has been found 
to play a significant role in developing students’ 
self-learning and autonomy (Wahyuni, 2018). At the 
same time, BL  plays a significant role in enhancing 
learners’ interaction with others. The BL does not only 
affect the learners’ performance, but also it has an im-
pact on education settings. In other words, BL creates 
interactive, engaging, and relaxed education milieu 
(Lam, et al., 2018, Ehsanifard et al., 2020).

           3.	 Method

      The study employed qualitative methodology for 
data collection and analysis processes.  This research 
method allows the researcher to gain a complete pic-
ture of the study’s topics or phenomenon. Also, the 
use of qualitative research helped in understanding 
the participants’ opinions and perspectives regarding 
the use of BL to teach English written skills. Creswell 
and Poth (2016) pointed out that qualitative research 
allows for more in-depth understanding of the partici-
pants’ perceptions and experiences. 

         3.1	 Data Gathering and Data Analysis

        In terms of data collection process, focus groups 
and individual interviews were used to collect the 
necessary data. The purpose of the individual inter-
views was to elicit information about how language 
learners perceive the use of BL  to learn English. 
The interviews were guided by semi-structured pro-
tocol with open-ended questions. The focus groups 
included discussion about the use of BL in Writing 
courses. The participating language learners and 
instructors engaged in meaningful and interactive 
discussion about what they like/dislike about using 
both components of traditional and online teaching 
in their courses. Figure 2 illustrates the data collec-
tion and analysis process:
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      In terms of the data analysis process, themat-
ic analysis was used to answer the research ques-
tions.  Thematic analysis enables researchers to 
transcend the process of recording explicit terms 
and expressions and instead concentrate on the 
identification and description of both implicit and 
explicit concepts within the data set (Guest et al., 
2011). 

       Moreover, the data analysis process went 
through two different phases: initial coding and 
focused coding (Charmaz, 2014). Initial cod-
ing involved reading the participants’ responses, 
marking the underlying ideas, taking notes, mak-
ing connections, and finally assigning codes. This 
phase also involved a deep, rich, and open explo-
ration of the data, allowing codes to emerge. The 
second phases, focused coding, included iden-
tifying the most recurrent and significant codes 
from the initial coding process. This helped the 
researchers rework the initial coding into more in-
clusive categorical and broader units, which were 
lately merged into overarching themes. It is worth 

mentioning that the data analysis process was 
guided by the research questions.

         3.2	Settings And Participants

        The study was conducted during the 2021-2022 
academic year and covers two consecutive semes-
ters. The participants of the study involved 24 
adult language learners enrolled in intensive lan-
guage programs in Saudi Arabia (see Table 1). Re-
garding the language learners, the sample included 
participants with mixed language proficiency lev-
els: beginners, intermediate, and advanced levels. 
The participants were enrolled in Writing courses 
which consisted of two main components: Aca-
demic Writing and Grammar. The Writing compo-
nent is designed to develop students’ writing abil-
ities and prepare them for the academic Writing 
used in the university. The Grammar component 
is designed to equip language learners with a solid 
grounding in grammar rules and terminology.  The 
following table includes more information about 
the participants:

         4. Results & Findings

         Given the prevalence of access to the digital 
world, there is an opportunity to further explore 
language learning and teaching models. As recent 
attention to the importance of distance and BL 
has increased, there is a need to understand the 
benefits and drawbacks of using these models in 
language teaching and learning. However, the re-
view of the current literature indicates that there 
is limited research that examines the use of BL 
to teach academic Writing and Grammar. Thus, 
the study explores the potential of replacing tra-
ditional ways of teaching academic Writing and 

Grammar with BL. The study also investigated 
the potential advantages, and the challenges asso-
ciated with the use of BL strategies to teach both 
Grammar and academic Writing.  

       To achieve these goals, qualitative research 
methodology was employed. Analysis of the 
qualitative data revealed the participants’ per-
ceptions and experiences regarding the use of BL 
models in Writing courses. The following section 
represents the study findings based on each re-
search question. Figure 3 includes thematic ma-
trix of learners’ responses about each research 
question:
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     Research Question 1: How do adult Saudi 
language learners respond to the use of the BL 
model in writing courses?

      One of the objectives of the research study was 
to explore how language learners in Saudi Arabia 
perceive the use of BL to teach English Writing 
and Grammar. The first research question aimed 
to explore how adult English language learners re-

spond to shifting to BL model in Writing courses. 
To answer the question, the learners were asked 
to express their opinions and thoughts on how 
BL differs from traditional ways of teaching and 
whether they prefer it over traditional classes. 
The qualitative analysis of the data revealed two 
themes: BL as instructional model and BL  as as-
sessment model. The following table (Table 2) in-
cludes the them descriptions:

      THEME 1: BL AS AN INSTRUCTIONAL 
MODEL

      The participants reported that the BL mod-
el was used for instructional purposes. In other 
words, participants mentioned this model was uti-
lized effectively for direct and indirect classroom 
instructions. This includes delivering class con-
tent, providing teaching materials, tips, and guide-
lines, differentiating classroom activities, asking 
and answering questions, and engaging in mean-
ingful discussion. This was exemplified in these 
three responses:

      The teacher asks us to finish the Writing exer-
cises online. He introduces the lesson in class first. 
Then, [asks] us to continue the activities on the on-
line board… many materials are uploaded online 
for us to use and finish. [Participants 12] 

     What I think of this Writing course is how it 
transfers to two courses, not only one. Sometimes, 
I focus more on online courses, other times, I pre-
fer in person for the Writing. We have access to 
many activities and lessons. We can log in and 
start Writing immediately. We also receive feed-
back within the same time. [Participants 4] 

      The new class is interesting because it is similar 
to having regular classes but with an online option. 
The teacher uploads the presentation, explains ev-
erything, and we listen then answer the questions. 
It’s like having two classes but in fact it’s only one. 
[Participants 11] 

     All in all, students’ responses indicated that 
blended environment is an effective and flexible 
teaching model. This model can be used to deliv-
er instructions as well as introduce Writing topics, 
lessons, or tasks. 
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         THEME 2: BL AS ASSESSMENT MODEL

      Most of the participants mentioned that a 
blended environment is effective as an assess-
ment model. This means that BL models allow 
language teachers to evaluate students’ learning 
and language development in Writing courses. 
The participants specified that the combina-
tion of in-person and online components of the 
courses increased the chances for more Writing 
and Reading tasks. As mentioned by these three 
students:

       Yes, I like Writing online and in class too. 
One of the Writing portfolios was submitted on-
line. We had the score within 2 hours. So it’s like 
having the Writing exam in class. I felt relaxed 
doing it. It’s a good idea to have all our exams 
online. [Participants 13] 

      As my class mentioned, the online part was 
used for Writing quizzes and marked exercises. 
We had several quizzes online. We had to login 
and write paragraphs with limited time. It’s simi-
lar to the classes during the corona lockdown two 
years ago. But this time, we have both online and 

in-class exams. [Participants 19]

     I hope we can do that for the Reading and 
Grammar quizzes and exams. For Writing  exam 
also. We had several activities that we had to fin-
ish online. We received feedback for these Writ-
ing exercises. [Participants 24]

      To sum up, the participants’ responses indi-
cated that they think blended model can be used 
to evaluate their writing skills. According to the 
participants, blended model can be considered 
as an effective alternative to traditional testing 
methods.

      Research Question 2: What potential bene-
fits does the BL model offer specifically for Sau-
di adult learners in academic writing courses?

      Another goal of this research study was to ex-
plore the potential benefits of using BL to teach 
English Writing and Grammar. The data analysis 
of the data from the focus groups and individual 
interviews indicated the two emerging themes: 
Flexibility in language learning and Student-cen-
tered learning.  Themes were described and de-
fined in Table 3.

     THEME 3: FLEXIBILITY IN LANGUAGE 
LEARNING

One of the most cited benefits of using BL mod-
el to teach Writing is flexibility. This refers to the 
flexibility and freedom to manage and deliver the 
contents, design classroom materials, interact with 
students, and assess their progress. Flexibility also 
means creating a learning environment that is cre-
ative, filled with authentic and meaningful activi-
ties. As mentioned in these responses: 

     For me, practicing my Writing in class and 
online is beneficial. I have more time to finish 
the activities... I have more time to start thinking, 
brainstorm, write an outline, and start the Writing 
process… Sometimes, I don’t have the desire to 
write in class, so writing online fixes this issue. 

It’s more flexible, comfortable, and easy to do. 
[Participants 8] 

       I really love the writing part. We are free to do 
it at the time and place we like. I mean, we are free 
to finish the writing tasks in our homes… writing 
is one of the most difficult subjects. Doing it from 
home when we are relaxed is great. I hope we can 
do that for the Reading and Grammar quizzes and 
exams. [Participants 24] 

      One of the good points is that we have enough 
time to practice where and when we want. It’s not 
similar to the classes where we have to sit for lim-
ited time. Having the online section helps us prac-
tice on our own. In my opinion, this is useful and 
helpful for me. [Participants 9]
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      In summary, flexibility in language learning 
emerged as a key theme regarding the benefits of 
using the BL model to teach writing. Participants 
highlighted that blended environments allow for 
more freedom in terms of when and how they 
learn English, contributing positively to their over-
all learning experience. This flexibility, according 
to the participants,  not only accommodates indi-
vidual learning styles but also alleviates the pres-
sure often associated with traditional classroom 
settings. By allowing learners to engage with writ-
ing tasks at their own pace and in a comfortable 
environment, the BL model fosters a more relaxed 
and productive learning atmosphere. 

        THEME 4: LEARNING AUTONOMY

Another cited benefit of using BL model in writ-
ing courses is learning autonomy. This refers to 
the learner’s ability to be responsible for their own 
learning and support independent learning, which 
leads to enhanced and improved self-learning 
skills. Learning autonomy was described by Ben-
son and Voller (2014) as the capacity to make in-
dependent choices regarding what one does, rather 
than being directed or shaped by others. Accord-
ing to the participants, a blended environment pro-
vides them with resources and allows them to be 
autonomous learners and become responsible for 
the pace and direction of their learning. As men-
tioned in the following responses:

        The thing is that the class is becoming more 
difficult. Now, we have to do the activities on our 
own. We have to know when to start and when to 
finish. It’s like we design our own class with all 
activities and exercises. I think the students be-
come the teacher and the teacher just observes our 
work. It’s difficult but enjoyable. [Participants 22] 

     Yes, I agree with [participants22]. We have 

more time to do it ourselves. It’s like we control 
how and when we write. It’s not like other online 
classes, because the teacher will follow up with us. 
So it’s like, you learn, write, finish the task, and then 
I will check that with you. We have to do all the 
work. It’s a good thing I believe. [Participants 11] 

Actually, there are many helpful and useful things 
about this new method [blended]. One of it is we 
can be responsible for what to learn. It’s always 
a good thing when we have the choice to make 
some decisions about our own learning. [Partici-
pants 16] 

Ultimately, increasing self-learning and autonomy 
was another reported benefit of using BL in writ-
ing course. The participants mentioned that this 
model improves their abilities to be responsible 
for their own learning, and that enhanced and im-
proved their self-learning skills.

        Research Question 3: What challenges, if 
any, do Saudi language learners face when us-
ing the BL model in writing courses?

      The third research question highlighted the 
challenges that were expressed by the participants 
regarding the use of BL in writing courses. The 
analysis of the data from the focus groups and 
individual interviews indicated two emerging 
themes: lack of communication and lack of inter-
action. According to Azmat & Ahmad (2022), the 
absence of social connection in online classrooms 
diminished learning efficacy. In the same vein, 
Matei (2022) found that the primary challenge for 
students during online learning was the lack of op-
portunity to engage in practical tasks physically. 
lack of student involvement, less social connec-
tion, and little teacher-student interaction.

       Themes were described and defined in Table 4

      THEME 5: LACK OF COMMUNICATION

      The first theme that emerged from the data about 
the challenges of using BL in writing courses is 

the lack of communication. This idea was echoed 
through all the participants and is, therefore, pre-
sented as one theme. The participants argued that the 
online part caused a lack of communication between 
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them and their instructors. Also, the participants 
pointed out that there was no teacher-student and 
student-student communication in writing courses 
as a result of using a blended environment. This was 
illustrated in these responses:

        We don’t have enough time to discuss or ask 
questions. The online part is not clear. I mean, the 
timing, the location, and the problems with the inter-
net. We have questions for the teacher and with each 
other. In-person classes are clearer and more con-
venient. That why we think the online part there is 
no connection and communication with our teacher. 
[Participants 3] 

         I believe the problem is that we cannot com-
municate with the teacher. We can send an email, but 
sometimes, we need immediate response. In online 
classes, we have to wait until the teachers reply to 
our posts or questions. It takes a long time to receive 
answers or feedback for our writing. [Participants 17] 

       At the beginning, we were asked to write in class. 
Then, if we don’t have enough time, we are asked to 
complete the task online. It’s good but sometimes we 
missed the instruction, and we need to wait to receive 
emails. There is no direct connection with the teach-
ers. For me, this was not helpful. [Participants 12]

         Eventually, there was a sense of disappointment 
among the participants about the lack of communi-
cation when using blended model to teach writing. 
This lack of communication was caused by the on-
line component of the course. 

        THEME 6: LACK OF INTERACTION

      In addition, multiple participants mentioned the 
lack of interaction as a challenge of using blended 
models in writing courses. Learning writing requires 
consistent direct and indirect interaction and engage-
ment between students and their classmates or their 
teachers. The participants believed that these types 
of interaction were not available to them because of 
the hybrid nature of the course. As these participants 
explained:

       No, the problem is that we can’t speak with 
our teachers about writing mistakes. We can see our 
scores without any correction or discussion. Some-
times, we correct our own writing and our class-
mates’ writing. Online, we can’t do that because of 
the class time and location. [Participants 2] 

       The issue is that there is no live discussion and 
the sessions where we ask questions and revive an-
swers. Regular classes are like workshops. We can 

ask questions and correct our mistakes in the same 
time. [Participants 20]

       No, I think it’s difficult to ask questions about the 
topics. When we meet, we can ask as many questions 
as we like. There is no time for that in online classes. 
Also, we can’t talk to eachother like in classes. [Par-
ticipants 17]

      Ultimately, the participants mentioned that blend-
ed environment lacks continued interaction between 
students and their teachers or/and with their class-
mates. This challenge   not only affects their learning 
experience but also hinders their ability to receive 
timely feedback and support, which are crucial for 
developing their writing skills.

        5. Implications

The implementation of BL in language teaching and 
learning carries many academic benefits for both 
language instructors and learners. It bridges the gap 
between fully online courses and traditional mod-
els. The study findings support the claims that the 
learning process as well as the learning outcomes are 
positively affected by implementing BL. Therefore, 
based on these findings, three implications are pro-
posed. 

       To begin with, English writing-focused courses 
should increasingly adopt BL approaches instead of 
relying solely on traditional teaching methods or ful-
ly online courses.  This teaching model increases the 
flexibility of language teaching and allows for more 
learning and teaching “freedom”. BL provides great-
er leeway in how languages are taught, as pointed out 
by Osman and Hamzah (2020). They expand by say-
ing that adaptability stems from a number of sourc-
es, including the following: the nature of the activity 
itself, the accessibility of resources, the preservation 
of face-to-face meetings between instructors and 
students, and the celebration of individual diversity. 
Flexibility in language teaching and learning is per-
ceived as a tool that promotes and leads to creativity. 

        Moroever, more training opportunities should be 
provided for language instructors using BL models 
to enhance communication and create more inter-
active content. Many participants noted challenges 
in communication with their instructors, suggesting 
that limited accessibility and options might have 
contributed to this issue. They felt that the activities 
designed by instructors could be enhanced to better 
promote meaningful interactions, which would pos-
itively impact their overall learning experience. This 
lack of communication caused disturbance to the 
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class flow and overall class interaction. This impli-
cation is supported by Simbolon’s research (2021), 
which highlights the necessity for lecturers’ profes-
sional development to enhance student success in 
blended learning environments. Singh (2021) re-
minded us that to ensure effective utilization of the 
online components, instructors need to be equipped 
with knowledge and skills to succeed in teaching 
using a BL approach. The training should focus on 
every element of a blended model such as building, 
designing, implementing, and evaluating blended 
courses. Ma’arop and Embi (2016) and Gedik et al., 
(2013) pointed out that it is important to provide con-
tinuous training for language instructors on BL the-
ory and pedagogy to increase their knowledge about 
this teaching approach. 

       Furthermore, the training should include some 
practical components to develop the necessary skills 
needed to conduct the course and to continuously 
enhance the effectiveness of delivery. So and Lee 
(2013) emphasized the urgent necessity for train-
ing language teachers in blended environments, as 
it necessitates educators to deliver content, provide 
feedback on students’ writings, engage with students 
using diverse learning tools, encourage communica-
tions, oversee the writing process, and handle time 
effectively.

      In terms of future research, the present study 
addresses a need for change in how language class-
es are delivered for adult English language learners. 
While the study shed light on the importance of using 
BL in learning and teaching of English, some ques-
tions about the effectiveness of this teaching model 
are still unanswered. Therefore, future study should 
focus on investigating the effectiveness of BL on 
the learning process. That is, more research stud-
ies should examine how BL models can lead to in-
creased and enhanced learning progress and achieve-
ment. Moreover, the participants of this study include 
only language learners. Thus, future research should 
also focus on exploring language instructors’ percep-
tions and experiences about the use of BL to teach 
English various skills. Also, more research could 
focus on the potential of using BL as differentiation 
tools. BL has the potential to provide challenging and 
engaging language activities for learners regardless 
of their language proficiency.   

         6. Discussion and Conclusion

         In recent years, the world has witnessed changes 
in how language is taught and learned. The pandem-
ic impacted the teaching practices used to teach and 

learn English across the globe. One of the teaching 
approaches that helps in bridging the gaps in these 
transition years is BL. Research shows that BL is a 
teaching method that can be used to replace tradition-
al ways of teaching and learning. However, several 
questions remain unanswered regarding the effec-
tiveness of this method on students’ achievement 
and their language learning. Therefore, this research 
was conducted in a response to these concerns and 
answers these questions regarding the use of BL in 
writing courses. 

     The findings indicated that language learners 
showed a positive attitude and perceptions toward 
using BL to learn English, specifically writing. This 
model increases language teaching and learning 
flexibility and creativity. It also allows for more en-
gagement among language learners. These results 
are supported by research (e.g. So & Lee, 2013; Qu-
vanch, & Na, 2020) which consider BL approaches 
as effective, useful, and helpful models to improve 
writing skills. The importance of using BL lays in 
having a flexible environment that can o be modified 
according to the learning environment and academic 
need (So & Lee, 2013). With a blended environment, 
language teachers can provide students with plenty 
of writing activities that match their academic needs 
and language proficiency. The flexibility of a blend-
ed model can be also beneficial in terms of evaluat-
ing learners’ written skills and assessing their writing 
progress (Quvanch & Na, 2020). 

       Another significant finding is the freedom as-
sociated with the use of BL for learning English in 
general and writing in particular. The model accom-
modates personalized learning paces, enabling learn-
ers to study whenever and wherever it is convenient 
for them. This flexibility not only caters to individual 
learning styles but also alleviates the pressure often 
found in traditional classroom settings. By allowing 
learners to engage with writing tasks at their own 
pace and in a comfortable environment, the BL mod-
el fosters a more relaxed and productive learning at-
mosphere (Wu et al., 2024). This, in turn, enhances 
motivation and encourages deeper engagement with 
the writing process, ultimately leading to improved 
outcomes.

      It is noted that the study, however, raised some 
questions about the lack of communication when 
using BL in writing courses. Communication is an 
important component of writing courses. When it 
comes to writing in a FL, immediate and continuous 
communication with learners is essential to avoid 
frustration and low self-efficacy. Adas and Bakir 
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(2013) stated that communication is important in a 
BL model in order to create a supportive and moti-
vating environment for all learners. This will im-
prove their independent writing skills in terms of 
quality and quantity (Wahyuni, 2018). 

         One of the challenges raised by the participants 
is the lack of immediate feedback they receive for 
their performance, which can hinder their learning 
process in several ways. Without immediate feed-
back, learners may not fully understand their mis-
takes when they occur, leading to repeated errors 
and confusion in future tasks. Additionally, the ab-
sence of prompt responses can reduce motivation, 
as students may feel disconnected from their prog-
ress and less encouraged to engage with the materi-
al. Delayed feedback also restricts learners’ ability 
to make timely adjustments to their strategies or ap-
proaches, ultimately impacting their development 
and mastery of skills. 

       Another concern raised by language learners is 
lack of interaction between students and instructors. 
Teaching writing requires teachers to provide implic-
it and explicit feedback about their writing. In person 
interaction, according to the participants, helps them 
not only receive immediate feedback but also engage 
in meaningful interaction about their writing errors. 

      Ultimately, as a result of rapid changes in our 
world, language teaching and learning need to be 
flexible and effective. This study as well as current 
research indicate that the use of digital, hybrid, and 
blended environments usually resulted in more mo-
tivating and inspiring language classes. BL replaces 
and becomes an alternative for both traditional and 
online classes because it provides effective teaching 
and learning environments (Rasheed et al., 2020). 
Blended environments can be the bridge that help 
both language practitioners and learners fully ben-
efit from the strengths of face-to-face and distance 
learning models when teaching and learning English 
writing. 

          6.1 The study limitations

       The present study involved some limitations 
in terms of research procedures and study findings. 
The first limitation concerns the scope of the research 
study, which was limited to only 24 language learn-
ers. This restricted sample size makes it challenging 
to generalize the findings to all language learners, as 
the perceptions and experiences of this small group 
may not accurately reflect those of a larger popula-
tion. While the study provides valuable insights, it 
is essential to approach the conclusions with caution 

and recognize that broader applicability may be lim-
ited. Future research with a larger and more diverse 
sample could help validate or expand upon these 
findings.

      The second limitation relates to the learners’ re-
sponses during focus groups and interviews. Due to 
their low proficiency levels, some participants chose 
to answer questions in Arabic, believing this would 
allow them to convey their opinions more effec-
tively. Although their responses were translated into 
English, this process may have resulted in the loss 
of nuance or meaning, potentially impacting the re-
liability of the data.

       The third limitation is associated with the quali-
tative nature of the study. While qualitative methods 
offer depth of understanding, incorporating quantita-
tive elements could have provided a more compre-
hensive picture of participants’ perceptions regarding 
the use of blended learning (BL) in writing courses. 
A mixed-methods approach would allow for a more 
extensive analysis and could enhance the generaliz-
ability of the results by capturing a broader spectrum 
of learner experiences and perceptions.

      In summary, while this study sheds light on the 
perceptions of the specific group of Saudi language 
learners, further research with a larger and more var-
ied population is necessary to draw more definitive 
conclusions and support broader generalizations 
about the effectiveness of blended learning in lan-
guage education.
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