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المستخلص
ــا جديــدًا تمامًــا مــن الإمكانيــات 

ً
كان هنــاك تطــور في التقنيــات القائمــة علــى الإنترنــت في القطــاع الأكاديمــي. لقــد فتحــت هــذه التقنيــات عالم

لتعزيــز إجــراءات ونتائــج التدريــس والتعلــم مثــل التعلــم المدمــج. تهــدف هــذه الدراســة إلى التعــرف علــى تصــور معلمــي اللغــة الأجنبيــة للتعلــم 
المدمــج في معهــد اللغــة الإنجليزيــة في إحــدى جامعــات المملكــة العربيــة الســعودية. اســتخدمت الدراســة تصميــم البحــث النوعــي مــع التركيــز 
علــى التحليــل الموضوعــي. تم تحديــد ثاثــة مشــاركين مــن خــال أخــذ العينــات الهادفــة وتم الاتصــال بهــم وجهــاً لوجــه شــخصياً. تم بعــد ذلــك 
جمــع البيــانات باســتخدام جمــع البيــانات بالماحظــة متبعــة بأســئلة المقابلــة المفتوحــة غــير المنظمــة والــي تشــمل المشــاركين الثاثــة المختاريــن. 
تظهــر النتائــج أن معلمــي اللغــة الإنجليزيــة كلغــة أجنبيــة متحمســون لدمــج التدريــس عــر الإنترنــت في التعليــم وجهــاً لوجــه. وانــه يوجــد العديــد 

مــن الطــرق الــي تســهل اســتخدام التعلــم المدمــج يجــب اخذهــا بعــين الاعتبــار.

Abstract
There has been a rise of internet-based technologies in the academic sector. These technologies have 
opened up a whole new world of possibilities for enhancing teaching and learning procedures and re-

sults such as blended learning (BL). This study aims to investigate the perception of foreign language 
teachers of blended learning at an English Language Institute at a university in Saudi Arabia. The 
study used a qualitative research design with a focus on thematic analysis. Three participants were 
identified through purposive sampling and contacted face-to -face personally. Data was then collect-
ed using observation followed by non-structured open-ended interview questions involving the three 
selected participants. The findings show that EFL teachers are enthusiastic about incorporating online 
teaching within face-to-face education.
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agement solution and its online content (Gulnaz 
et al., 2020). Teachers’ motivation and views 
about information and communication technolo-

gy (ICT) use may impact students’ BL use. Teach-

ers’ and students’ attitudes about technology have 
a part in defining the educational advantages of 
online educational tools and encounters. Glulanz 
et al. (2020) illustrates that course assessments 
are mainly based on teachers’ attitudes, expecta-

tions, and fulfillment. As a result, it’s crucial to 
consider how teachers feel about it. Additionally, 
when L2 teachers teach the same content face-to-
face and teach other sessions online, such a tran-

sition might cause a gap especially for students 
with lower grade point averages. There is a no-

ticeable silence among students during the online 
sessions and they are less motivated to engage in 
class activities. This study seeks to explore the 
teachers’ perceptions regarding the reasons that 
might cause this problem and how to rectify the 
gap between online and face-to-face sessions. 

Research Question

The research will address the following ques-

t ions:

What is the perception of EFL teachers to-

ward the implementation of blended learning?

What is the perception of EFL teachers re-

garding the strategies they use to smooth the tran-

sition between face-to-face and online sessions?

This study aims to investigate the perception 
of foreign language teachers of blended learning 
at university of Jeddah. The objectives to be met 
in this study include exploring teachers’ percep-

tions regarding the implementation of blended 
learning and teaching in the ELI at the university 
of Jeddah. In addition, this study aims to inves-

tigate teachers’ perception regarding the chal-
lenges of using the blended learning and teaching 
approaches. Moreover, this study explores teach-

ers’ perceptions regarding the strategies they use 
to smooth the transition between face-to-face and 
online sessions. 

Literature Review

Blended Learning

Even though the phrase “blended learning” 
was just recently coined, the concept has been 
around for quite some time. Blended learning has 
been characterized in various ways by various 

Introduction

The explosive rise of internet-based technolo-

gies and their accelerated penetration into the ac-

ademic sector has resulted in considerable chang-

es in the educational sector, especially in higher 
education. These technologies have opened up 
a whole new world of possibilities for enhanc-

ing teaching and learning procedures and results 
(Dziuban et al., 2018). Blended learning (BL) is 
one of the primary developments in learning and 
teaching techniques resulting from internet-based 
technology deployment (Hrastinski, 2019). Hras-

tinski (2019) indicates that BL was created to 
address some of the issues with e-learning, such 
as the emphasis on students’ self-regulation and 
independence, the rising cases of students’ dif-
ficulties adjusting to online courses, managing 
time, and the lack of “real” experiences in areas 
such as laboratories  

Due to the capacity of students who enroll 
to the preparatory year at universities in Saudi 
Arabia, one of the plans to accommodate all the 
students is to integrate face-to-face with online 
sessions. At the English language institute (ELI) 
at university of Jeddah, three English sessions 
are weekly delivered to students face-to-face and 
two sessions online each semester via Black-

board platform. The duration of the face-to-face 
sessions are three hours, and the online sessions 
last for 4 to 5 hours each. 

Significance of the Study 

Despite the number of studies that tackled the im-

plementation of blended learning in Saudi Arabia, 
EFL teachers’ perceptions regarding bridging the 
gap between face-to-face and online sessions are 
relatively unexplored. In addition, many studies 
have been conducted to investigate the effect of 
online learning on English teaching, and more 
specifically on students. However, Alebaikan 
and Troudi (2010) indicates that few studies have 
tackled teachers’ perceptions regarding blended 
learning. This study was necessary because few 
studies investigated this issue. 

Problem Statement

The perspectives of teachers, who are cru-

cial stakeholders in the adoption of any teaching 
methodology, particularly blended learning, are 
critical success factors. Teachers’ participation is 
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influenced by their opinions about the BL man 
She concluded that the adaptation of blended 
learning in teaching English has the potential to 
facilitate learning and maximize students’ oppor-
tunities to practice the English language freely. 
However, the researcher indicated that there are 
issues which need to be resolved such as ensuring 
that the library facilities can deliver this type of 
approach, online materials are suitably support-
ive of the students needed to access them, and 
the design of blended learning approaches take 
account of the preferred learning methods of stu-

dents, and the workload required to be successful. 

Alebaikan and Troudi (2010) investigate the 
nature of obstacles encountered at Saudi uni-
versities while implementing a blended learning 
approach for college level students. One main 
obstacle that they found is in the traditional uni-
versity culture where students and instructors are 
used to the traditional way of teaching. Al-Jarf 
(2005) in a study conducted on freshman students 
argued that some students did not take online in-

struction seriously as it was not used by other in-

structors and students at the college. 

Alghamdi & Alnajami, (2023) tackled very 
important point which is the fact that BL re-

quires a high level of teachers’ awareness. They 
recommend “technological literacy training, the 
establishment of standard guidelines for blended 
courses, continuous professional development 
for educators, fostering robust online commu-

nities, and diversifying assessment strategies” 
(p.24) as important points to be considered be-

fore adopting blended learning in universities. 

That is aligned with Ali et al. (2023) study to 
explore the effects of blended learning on first-
year Arab university students’ oral production. 
They discussed that most college level students 
underestimate online learning and most of them 
do not take online sessions seriously. They con-

cluded that first year freshmen students in Saudi 
Arabia need orientation regarding the signifi-

cance of online learning and that fact that it is no 
less than face-to-face learning. 

Anas (2020) examines learners’ perceptions 
and satisfaction towards blended learning envi-
ronments designed around the transactional and 
transformational approaches of learning theories 
in a blended course in the College of Arts & Sci-
ences, Al-Namas, the University of Bisha, Saudi 
Arabia.

scholars; therefore, there is no consensus on what 
it is. Hrastinski (2019) compiled thre-e different 
definitions of blended learning from the research 
and concluded that the concept was a combina-

tion of (a) distinct teaching techniques, (b) di-
verse modes or deployment medium, or (c) on-

line and face-to-face education. Considering that 
it is not usual to find a system that does not em-

ploy various instructional techniques and deliv-

ery media, the third description, as stated above, 
comes closest to capturing the spirit of blended 
learning. Even though the third description is 
universally acknowledged, many academics use 
blended learning in their ways (Cronje, 2020). 
Face-to-face engagement is no longer restricted 
to the conventional physical classroom setting 
because of developments in technology and the 
provision of visual aids (Vallée et al., 2020). It 
may also be used in a cyber educational back-

ground and a synchronized classroom (Hrastins-

ki, 2019). Traditional face-to-face classrooms, 
online face-to-face, and Blended face-to-face are 
the three situations for adopting face-to-face con-

tact. Regarding the target context, this research 
looks at the third situation.

Blended Learning in Saudi Arabia

In EFL teaching, BL is a powerful tool for 
compensating for the lack of experience in the 
English language (Akbarov et al., 2018). In Saudi 
Arabia higher education, BL aids in accommo-

dating all the students at the preparatory year 
with the small number of classrooms compared 
to the large number of students.

As indicated by Mohammed (2018), the im-

plementation of Blended Learning in universi-
ties is in its initial stages and there is still a need 
for more studies to explore strategies that would 
pave the way toward a successful implementation 
of BL in teaching English. In addition, in a study 
done by Sheerah (2018), to review the literature 
in Saudi Arabia regarding the use of BL to teach 
English concerning the strengths and weaknesses 
of this approach. The study discussed some of the 
potential challenges of adopting BL to support 
English language skills development in Saudi 
Arabia and in general. The study identified sev-

eral problems faced by institutions such as: lack 
of Internet connectivity, technical issues, work-

load, and confusing instructions in Blackboard 
for some students and instructors. 
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 Instructors have regular contact with students 
and are able to assess their prior learning and 
their level of cognitive knowledge in every class. 
They rely on a number of unobtrusive visual cues 
from their students to enhance their delivery. 

A quick glance, for example, reveals who 
is attentively taking notes, pondering a difficult 
concept, or preparing to make a comment. The 
student who is frustrated, confused, tired, or 
bored is equally evident. The attentive instructor 
consciously and subconsciously receives and an-

alyzes these visual cues and adjusts the course 
delivery to meet the needs of the class during a 
particular lesson.

In studies investigating the quality of BL, 
there has been much emphasis on the role of stu-

dent perception. Vallée et al. (2020), for exam-

ple, conducted an extensive meta-analysis study 
and found a link between improved grades and 
positive student perceptions regarding BL. The 
study concluded that teachers who used BL were 
required to understand students’ perceptions of 
online learning and devise ways to support learn-

ing. Students’ satisfaction with online classes has 
been studied extensively, and some experts be-

lieve it is crucial in assessing the effectiveness of 
Computer Assisted Language Learning (Gulnaz 
et al., 2020). 

Kurt and Yıldırım (2018) discovered that 
learning conducted on web 2.0 portals had favor-
able outcomes on the level of motivation amongst 
Korean EFL learners. It thus offered great alter-
natives for self-directed learning. However, Ow-

ston et al. (2019) showed a significant difference 
in satisfaction between students who attended 
online and conventional in-class learning in an 
analysis of over 20 papers about distant learning. 

Other studies have shown that online learn-

ing and face-to-face classes are equally satis-

fying (Logan et al. 2002; Summers et al. 2005; 
York 2008).  These studies shows that online e 
environment is an equal for education because 
its flexibility. The inference here might be that 
tech-savvy students are more experienced with 
blended learning in recent years and are evenly 
content with face-to-face and online classes.

Significance of Studying Foreign Language 
Teachers’ Beliefs

Kagan (1992) illustrates, “teachers’ beliefs 
are subconsciously held assumptions about stu 

The findings of this study confirm that design for 
the learning environment makes a significant im-

pact on learners’ interaction and engagement in 
BL courses. In addition, this study sheds the light 
on important points to be considered in blended 
leaning. He indicates that multiple learning envi-
ronments should be incorporated into BL courses 
to make learning more natural and realistic.

Benefits of Blended Learning in EFL Con-

texts

Despite BL challenges, BL benefits both 
learners and educators, according to some re-

search on BL in EFL contexts (Altay, 2019). It 
motivates students’ engagement in the learning 
(Gulnaz et al., 2020), helps them improve their 
language abilities (Akbarov et al., 2018), enables 
them to study at their speed, encourages deeper 
learning (Singh et al., 2021), and makes technol-
ogy more accessible to them (Vallée et al., 2020). 
Furthermore, BL aids learners’ future prepared-

ness by providing various skills that can immedi-
ately be applied to real-world situations, includ-

ing self-learning, research skills, responsibility, 
and computer skills.

 On the other hand, teachers benefit from BL 
because it improves the classroom conditions, 
gives them access to worldwide teaching mate-

rials and resources appropriate for their students’ 
level, allows for increased cooperation and effec-

tive professional development, and helps them 
save time (Pardede, 2019).  

As stated by Pardede (2019), the implemen-

tation of BL may enable instructors to react to a 
broad range of students’ learning requirements, 
support the process of learning, and encourage 
reflective, active, and collaborative learning. 
Furthermore, teachers may have an enhanced 
comprehension of the learning abilities of in-

dividual students through online assessment in 
BL. According to Castro (2019), this allows the 
teachers to improve interactive and collaborative 
learning for each student beyond the face-to-face 
sessions. The benefits associated with BL have 
attracted educators to use it in English language 
instruction.  

Whether face-to-face or online, acquisition of 
knowledge and obtaining a higher order of criti-
cal thinking are goals of higher education. In the 
face-to- face setting, this is evident through class-

room discussions, laboratory exercises, and oral 
and written examinations.
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should adopt a paradigm that represents his/her 
relationship with the worldview and can ensure 
that the research is legitimate. This indicates that 
paradigms are critical in describing the research-

er’s belief about how to carry out an inquiry. The 
naturalistic paradigm assumes the meaning is 
constructed by study participants and research 
observers, consequently there are multiple real-
ities (Erlandson et al.1993). 

The study used a naturalistic research para-

digm that accepts the ontological assumption of 
reality. Confined to a constructivist worldview, 
the naturalistic paradigm adopted by the re-

searcher has two founding tenets. The first is that 
the researcher should not manipulate the data col-
lected to suit his/ her preferred view, and the sec-

ond is that the research should be void of a priori 
outcome. Guba (1990) indicates that “to identify 
the variety of constructions that exist and bring 
them into as much consensus as possible” (p. 26). 
To the naturalistic researcher, adherence to the 
tenets contradicts the artificial situation common 
with positivist designs that ignore the humanness 
of research.

Participants

Sampling allows researchers to obtain results 
from a population without investigating every 
individual instead of using a subset of the pop-

ulation. The participants were identified through 
purposive sampling and contacted via email and 
face-to-face. In the purposeful sampling, the re-

search identified three “information-rich” teach-

ers from a university based on different variables 
such as teaching experience years, ages, national-
ities, and background in teaching English online. 
The purposeful sampling is when the researcher 
is insured to select participants based on their 
ability to contribute in answering the research 
questions (Creswell, 2013). 

 However, it was essential to confirm the par-
ticipants’ consent to taking part in the study; the 
participants were all given participant informed 
consent to sign before they could participate. The 
participants consisted of three female teachers of 
the English Level 100 and 101 courses. They all 
had an experience of at least four years of teach-

ing English as a foreign language (EFL) at the 
college education level.  

dents, classrooms, and the academic material to 
be taught” (p. 65). However, Farrell (2005) indi-
cates that teachers’ beliefs are regarded by others 
as unconscious; therefore, teachers must develop 
an awareness of their actions, which can be ac-

complished through expressing and articulating 
them. Teachers’ beliefs usually refer to their men-

tal life that impacts their teaching practices (Kuz-

borska, 2011).  In this study, teachers are urged 
to express their perceptions regarding blended 
learning which will inform the study with a ho-

listic overview of their deep understanding of 
this concept. Teachers’ perceptions of blended 
learning will impact their actual practice in the 
classroom which will be investigated more in the 
interviews. As Phipps and Borg (2011) found that 
teachers’ beliefs stand as a filter in which they 
interpret new information.  Borg (2005), in an 
analytical study about teachers’ beliefs asserts 
that from 1980, many research papers started 
recognizing the significance of closely study-

ing teachers’ beliefs as they became key areas 
when researching teaching. This establishment 
of studying teachers’ beliefs resulted in an im-

provement in understanding the process of teach-

ers’ learning (Kennedy, 1997). In this study, the 
participants are teachers and understanding their 
beliefs about blended teaching will help to get in-
depth answers for this study inquires. 

Methodology

Study Design

The study used a qualitative research de-

sign with a focus on thematic analysis. Given 
this study design, the required data was gath-

ered directly from participants, and no previous 
hypothesis was developed. The data obtained 
from the participants was based on their unique 
viewpoints and actual practice, from which an 
inductive process was used to derive themes and 
categories. The Qualitative thematic analysis re-

search design is among the many research meth-

ods for analyzing text data. A study based on this 
research method should emphasize language’s 
content or contextual meaning. In this study, I 
used class observations and interviews to answer 
the research questions of this study. 

Research paradigm

A paradigm comprises the fundamental 
beliefs that guide actions and help make sense of 
society’s real issues. Ton et al. (2021) advise that
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 The last step, I identified patterns among 
themes and came up with three themes. The re-

plies to why it would be necessary to consider 
blended learning were submitted to content anal-
ysis to understand more about the participants’ 
perspectives on blended learning. The partici-
pants’ perspectives on mixed learning are shown 
in Table 1.

 According to Castleberry and Nolen (2018), 
themes refer to recurring meanings in texts that 
convey a particular understanding of the study 
topic. Besides, themes are only accessible upon 
describing specific aspects of the participants’ 
lived experience. Braun et al. believe that even 
though one theme can convey an in-depth mean-

ing for the researcher on a given phenomenon, 
another researcher can understand it different-
ly for the same phenomenon. In this sense, the 
themes served as the basic tools for exploring and 
interpreting the collected data.

Participants’ Perspectives on Blended Learn-

ing

Observation 

The participants were observed when teach-

ing online for one session each. All the partici-
pants were teaching using the digital copy of the 
book (iTools). All the participants used the same 
methods of teaching face-to-face sessions. There 
was a heavy reliance on an explicit approach 
and Grammar-Translation method. The language 
structure was explored, and grammar was pre-

sented using an explicit approach. Grammar was 
presented on the book then drills were used to 
practice the learned grammar points. 

There was no difference between the meth-

ods and approached used during face-to-face 
and online classes. Two of the participants used 
the same teaching strategies during face-to-face 
and online classes. They used the same teaching 
content in face-to-face and online sessions. One 
of the participants adopted different approach in 
online sessions. She used different web-based 
teaching methods to engage students to partici-
pate and interact during the online session.

Data collection

Data was collected using observations and 
non-structured open-ended interview questions 
involving the three selected participants.  First, a 
survey was sent via email to the English language 
teachers at the ELI to collect information regard-

ing their teaching experience years, ages, nation-

alities, and background in learning English on-

line.  I conducted this study at one of the largest 
female universities in Jeddah in Saudi Arabia. As 
a female researcher intended to conduct my study 
in Saudi Arabia, I could only work with female 
participants. The participants for this study were 
three female English lecturers who teach English 
in the preparatory year. I observed teachers for 
two sessions each, with each session lasting two 
hours. I observed each participant for two ses-

sions, one was online through Blackboard plat-
form, and one was face-to-face. 

 Observations provided details about the par-
ticipants’ teaching practices in the face-to-face 
and online sessions. After I collected and inter-
preted the data, I provided each of my partici-
pants with a report regarding my interpretation 
of the data collected. This was completed in or-
der to reinforce the socially constructed, inferred 
meanings on beliefs and reports on each method. 
Then, I contacted the participants to interview 
them for about one hour. The nature of the inter-
views made it possible for the researcher to get 
more insights and indulge in an in-depth analysis 
of the participants’ perceptions.

Results and Discussions 

The study used a thematic data analysis. The 
focus of thematic analysis is to identify the ar-
eas that produce meaning within the participants’ 
texts. I examined the interviews to identify com-

mon themes that emerged repeatedly. Then, I 
analyzed the interviews through different steps. 
First, I familiarized myself with the transcripts by 
reading through the interviews and taking initial 
notes. Second, I coded the data using different 
colors. Each code described an idea that express-

es in the interviews.
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tions regarding blended learning and their 
thoughts about the strategies that they adopt to 
smooth the transition between face-to-face and 
online sessions. 

Moreover, she taught less grammar concepts 
during the online sessions and focused more on 
class activities instead of starting new lessons. 

The following interviews provided more in-

sights about the teachers’ practices and percep-

Two participants indicated that instructors 
should embrace blended learning since it resonat-
ed with learners willing to explore various learn-

ing styles. However, all the participants said that 
integrating blended learning, which is also advo-

cated by Pardede (2019) and Castro (2019), can 
encourage collaborative learning. All three par-
ticipants agreed that instructors should consider 
blended learning because it has the potential to 
alleviate the time and space restrictions that con-

ventional face-to-face education has. Besides, 
one of the participants linked blended learning to 
continuous learning. Two participants noted that 
learners taking part in blended learning settings 
might become independent since their learning 
is not restricted to face-to-face teaching from 
all-knowing instructors.

Extract 2: Learners are likely to de-

velop autonomy in blended learning, 
considering that they are responsible for 

their learning and study at their preferred 
speed. (P1)

As shown in Table 1, one of the participants 
considered blended learning worthwhile since 
online platforms such as Black Board had be-

come ingrained in both teachers’ and students’ 
daily lives. As a result, blended learning was sim-

ilar to authentic learning. The participant went on 
to say that by attempting the blended learning 
method, students had more opportunities to be 
subjected to information in the target language.

Significance of Blended Learning 

All the three participants agreed that English 
language instruction requires technological ad-

vancements, which might justify the attempts to 
use a blended learning method. Two of the par-
ticipants linked blended learning to increased 
motivation in learners. They also stated that com-

bining online with face-to-face instruction may 
enhance student motivation. This finding is not 
consistent with Alebaikan and Troudi (2010) as 
they found that students and teachers are not mo-

tivated to incorporate BL in teaching as they are 
used to the traditional way of teaching.

These participants’ opinions of the relation-

ship between blended learning and enhanced stu-

dent motivation are consistent with the outcomes 
of research done by Kurt and Anas (2020), which 
found that blended learning scenarios improved 
student motivation. One of the participants said 
during the conversation:

Extract 1: Because today’s learners 

have become digital natives who can’t en-

visage a world without the internet, smart 
phones, or computers, providing them 
with online learning options may encour-

age them. (P2)
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ing strategy. The problems posed by the partici-
pants are listed in Table 2 below.

The last set of questions in the questionnaire 
sought to determine the obstacles participants 
believe may arise due to using a blended learn-

Blended learning may introduce addition-

al obstacles to addressing learners’ educational 
backgrounds. Two of the participants said that 
students are used to receiving knowledge from 
their professors. Learning without the direct in-

fluence of their instructors may be difficult, if 
not dangerous, for most students. In the research 
conducted by Owston et al. (2019), it was shown 
that learners were reliant on instructors’ authori-
ty and hence overvalued face-to-face education. 
One participant expressed concern that combin-

ing online classes and face-to-face instruction 
would not be appropriate for the learning styles 
of all learners. According to the participants, not 
all learners could access the internet, which may 
present issues if they wished to utilize blended 
learning technologies. This finding is not aligned 
with Pardede (2019) study who found that BL 
promote self-learning independency. 

The next set of questions inquired about the 
problems faced with blended learning, and par-
ticipants were also asked to assess the need to 
support blended learning in English language 
teaching. One participant believed that face-to-
face learning was adequate to ensure learning. 
Still, the other two participants believed that just 
exposing students to face-to-face learning was 
insufficient and that it needed to be supplemented 
and expanded by online learning. The arguments 
given by one of the participants on the reason for 
advocating for online learning to be included in 
the teaching of the English language are present-
ed in the Extract below.

Table 2 reveals that two participants believe 
that instructors and students need technology 
tool training. Similarly, according to the study by 
Kurt and Yıldırım (2018), the participating EFL 
teachers expressed a need for education in using 
web 2.0 technologies. During the interviews, a 
participant, who said that she was yet to get accus-

tomed to teaching in a hybrid setting, made the 
following observation: 

Extract 3: I have always wanted to in-

clude technology tools into my classroom, 

but I have little idea how to do so. I am 
willing to utilize them if someone shows 
me. (P2)

Another issue expressed by the participants 
regarding the potential problems from instructing 
using a blended style is the increased workload 
for instructors. The consensus among the three 
participants was that blended learning adds to 
their already busy schedule. One of them stated 
that, 

Extract 4: I would consider teaching 

in a blended structure; nonetheless, I feel 
it only increases my workload. The only 

thing that concerns me is that I have to 
spend time outside normal class hours to 

offer feedback to my students. (P3)
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mited to certain locations and timelines 

pre-determined by others. Furthermore, if 

personalized training is necessary in or-
der to achieve superior learning results, 
blended learning may be used to address 

this need. (P3)

We can infer that face-to-face learning was 
insufficient and that it needed to be supplemented 
and expanded by online learning. 

Extract 5: Blended learning is essen-

tial in English language learning because 

English language learning is a continuous 

process that cannot be conceived of as li-

in-person interaction, dwindling student motiva-

tion, and technical difficulties. They added find-

ing effective instructional strategies, or online 
teaching activities that are impactful in engaging 
students online is more motivating to students 
than teaching them new lessons. This finding is 
consistent with Mohammed (2018) study that BL 
Saudi in universities is in its initial stages and 
there is still a need for more studies to explore 
strategies that would pave the way toward a suc-

cessful implementation of BL in teaching English

One of the participants confirmed that she 
doesn’t have a sufficient knowledge of the opti-
mal methods that facilitate online teaching, and 
she relies on her long experience in face-to-face 
teaching. She found it very useful to choose from 
the collection of humanistic approaches and 
communicative approaches beside other teach-

ing strategies that can engage students more in 
virtual settings. She discussed that one of the 
beneficial ways to Develop web-based teaching 
methods is to frequently reflect on their teaching 
style by using a journal where they write down 
comments, note adjustments, and brainstorm 
how you can change certain methods or proce-

dures if necessary.

Two of the participants agreed that one of the 
strategies to bridge the gap between face-to-face 
and online sessions is to schedule weekly check-
ins for the students. One of the participants sug-

gested that she followed this strategy after notic-

ing students’ lack of participation during online 
sessions compared to the face-to-face sessions. 
She believed that this strategy helped her to re-

veal some of the students’ underlying reasons re-

garding their silence during online sessions. She 
added that

Extract 6: for any students who I no-

ticed struggling or avoiding online ses-

sions, I delivered paper packets and had 
weekly conversations with them to know 
more about the reasons that hinder them 

from engaging in online class activities 
and to check to see how they were doing 

and to find out if I could help them with 
anything. These check-ins happened on a 

regular basis and had an immense influ-

ence on students. 

She believed that this strategy smoothed the 
weekly transition between face-to-face and on-

line sessions. Additionally, all the participants 
agreed that teaching activities and workbook ex-

ercises are based on online sessions rather than 
new vocabulary and grammar content. They in-

dicated that during online sessions with lack of
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Conclusion

The findings show that EFL teachers are en-

thusiastic about incorporating online teaching 
within face-to-face education. Despite being fa-

miliar with blended learning and the acceptance 
by the majority of participants of the need to use 
blended learning technologies to facilitate learn-

ing, the vast majority of participants are not fully 
engaged in blended learning. Moreover, there are 
some strategies to bridge the gap between face-
to-face and online sessions must be considered in 
blended learning.  The two significant strategies 
that smooth the transitions in blended learning 
are teaching activities and workbook exercises 
on online sessions and teaching more grammar 
concepts in face-to-face classes. 

Self-directed learning and flexibility are the 
most often mentioned arguments for encouraging 
blended English language instruction. Several 
English language instructors have said that pro-

moting student autonomy is an essential objec-

tive that should be achieved. Nonetheless, one 
of the issues that would emerge with blended 
learning is the aspect of learners having differ-
ent educational backgrounds, which is classified 
as teacher reliant in any educational setting. Be-

cause making a radical shift takes a long time, 
and a lot of work, initiating activities to create a 
mixed learning environment is the initial step in 
that direction, mainly because most participants 
agree that adopting a blended teaching style is 
necessary.

Pedagogical Implications  

The participants’ problems might be solved 
by teaching instructors how to use blended learn-

ing strategies. Educators may be well prepared to 
handle their time effectively if they are supplied 
with coaching that illuminates them to become 
more effective and suitable for blended learning. 
As a result, the workload on the teachers may not 
grow to the extent that they anticipate. They may 
also identify strategies that appeal to all learners 
with diverse learning styles and take steps to cre-

ate a learner-centered atmosphere where students 
are ready to take charge of their learning.

Instructors’ perspectives are vital in any en-

deavor aimed at improving student learning since 
anticipating achievement from the applied strat-
egies or techniques seems absurd unless teachers 
believe in the effectiveness of the style, method, 
or approach.

 This finding is consistent with Alghamdi 
& Alnajami, (2023) study as they indicate that 
teachers need technological literacy training and 
continuous professional development. 

On the other hand, one of the participants 
found this strategy inapplicable with the large 
number of students in each section and with 
the units and tasks required to be covered each 
week. This finding is not aligned with Castro 
(2019) study which illustrates that BL allows 
teachers to improve interactive and collaborative 
learning for each student beyond the face-to-face 
sessions. 

Teaching activities and workbook exercises 
on online sessions related to the face-to-face in-

structed units rather than teaching new units was 
one of the strategies that all the participants advo-

cate in order bridge the gap between face-to-face 
and online sessions. They indicated that with the 
lack of in-person interaction, dwindling student 
motivation, and technical difficulties it is some-

times challenging to start new grammar lessons. 
One of the participants asserted that

Extract 6 “ In face-to-face sessions , 

I teach grammar communicatively and I 
can encourage all the students to engage 
in conversations using the new grammar 
concepts, however, I found it challenging 
to do the same during online sessions, I 

prefer to do the workbook exercise with 

students during the online sessions and 
monitor their performance using discus-

sion boards and I found that it was more 

effective for the learning process”.

This finding is aligned with the results of 
Sheerah (2020) study where they link students’ 
and classroom face-to-face climate and learn-

ing effectiveness. On the other hand, effective 
blended learning teaching methods that instruc-

tors adopt is a crucial aspect to bridge the gap 
between face-to-face and online sessions. Garri-
son and Kanuka (2004, 96), there are shortage in 
blended learning designs that can be followed by 
instructors. They state that there is considerable 
complexity in its implementation with the chal-
lenge of virtually limitless design possibilities 
and applicability to so many contexts.

Dr.Asma  Alqahtani



257
                                         السنة السابعة، العدد 22، المجلد الثا�، يونيو 2024

Alebaikan, Reem & Troudi, Salah. (2010). 
Blended Learning in Saudi Univer-
sities: Challenges and Perspectives. 
ALT-J: Research in Learning Technol-

ogy. 18. 10.1080/09687761003657614. 
DOI:10.1080/09687761003657614

Ali, S. M. et al., (2023a). The effects of blend-

ed learning on first-year Arab university 
students’ oral production. World Journal 

of English Language, 13 (8), 146-157. 
https://doi.org/10.5430/wjel.v13n8p146

Altay, I. F. (2019). A sytematic review of studies 
on blended learning in EFL environment. 
International Journal of Curriculum and 

Instruction, 11(1), 125-140.

Anas, A. (2020). Perceptions of Saudi Students 
to Blended Learning Environments at the 
University of Bisha, Saudi Arabia. Arab 

World English Journal (AWEJ) Special 

Issue on CALL (6). 261-277. DOI: https://
dx.doi.org/10.24093/awej/call6.17

Borg, M. (2005). A case study of the develop-

ment in pedagogic thinking of a pre-ser-
vice teacher. TESL-EJ 9, 1–30

Borg, S. (2011). The impact of in-service teacher 
education on language teachers’ beliefs. 
System 39, 370–380. DOI: https://doi.
org/10.1016/j.system.2011.07.009 

Castleberry, A., & Nolen, A. (2018). Themat-
ic analysis of qualitative research data: 
Is it as easy as it sounds? Currents in 

pharmacy teaching and learning, 10(6), 
807-815. DOI: https://doi.org/10.1016/j.
cptl.2018.03.019 

Castro, R. (2019). Blended learning in higher ed-

ucation: Trends and capabilities. Educa-

tion and Information Technologies, 24(4), 
2523-2546. DOI: https://doi.org/10.1007/
s10639-019-09886-3 

Chen, N.-S., Wei, C. W., Chen, Y. R., & Wan, 
T. C. (2008). Bridging the gap between 
face-to-face and cyber interaction in holis-

tic blended learning environments. In H. 
H. Adelsberger, J. M. Pawlowski, & D. 
Sampson (Eds.). Handbook on informa-

tion technologies for education and train-

ing. Berlin: Springer.

 One of the recommendations to ensure a suc-

cessful BL educational experience is the instruc-

tors need for technological literacy training and 
continuous professional development. 

In this research, EFL teachers favor teach-

ing in a mixed style, indicating the chance of 
succeeding using the blended teaching method. 
There are different strategies that can be taking 
into consideration to smooth the transitions in 
blended learning such as such as schedule week-

ly check-ins, teaching activities and workbook 
exercises on online sessions rather than starting 
new lessons, teaching less grammar concepts on 
online classes, planning more collaborative exer-
cises on online sessions, and develop web-based 
teaching methods. Moreover, the finding of this 
study asserted that teachers’ training programs to 
enhance the awareness of the different BL teach-

ing methods and strategies would be essential. In 
addition, instructors must be trained to use new 
technological methods and strategies other than 
ones used in face-to-face-sessions. 

Limitations 

The study has a limited number of participants 
only three Saudi female instructors. This limita-

tion means the data of this study is not generaliz-

able. The study recommends the need to examine 
more participants.  In addition, the findings of the 
study may also change if the participants are oth-

er than female ones or from any other country 
than Saudi Arabia. It would be better if the study 
included participants from diverse teaching set-
tings and educational backgrounds. 
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